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Abstract

This study aimed to explore the effectiveness of inclusive learning in developing the abilities of individuals with
disabilities from the perspective of teachers in the Al-Jam'a district. The researchers used a descriptive approach that suited
the nature of the study. A specific questionnaire was designed for this purpose, consisting of three dimensions: school
administration (12 items), social dimension (9 items), and teacher competence (14 items). After ensuring the validity and
reliability of the instrument, data were collected from a sample of 60 teachers in private schools in the Al-Jam'a district in
Amman, Jordan.

The researchers utilized statistical software for social sciences, employing various statistical methods such as Cronbach's
alpha, mean, t-test, F-test, and standard deviation. The study’s results revealed that the effectiveness of inclusive learning
for individuals with disabilities in developing motor and cognitive skills, from the perspective of teachers in the Al-Jam'a
district, was moderate. Additionally, there were no statistically significant differences in means between male and female
teachers regarding the integration of students with disabilities in developing motor and cognitive skills, based on variables
of experience and gender.

One of the notable conclusions reached by the researchers was that teachers in the Al-Jam'a district exhibited caution and
reservation towards the concept of inclusion. This caution was evident through the moderate level of agreement. The
researchers recommend facilitating transparent and easy access to

information related to inclusive learning by the Ministry of Education.
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1. Introduction

Individuals with disabilities are an integral part of our society, and ensuring their educational rights is a shared
responsibility that falls on everyone, starting from the Ministry of Education in the Kingdom. Inclusive learning for
students with disabilities, alongside their non-disabled peers in schools, is one of the crucial issues facing modern
education. The positive discrimination and inclusion of students with disabilities and the provision of an educational
environment characterized by inclusivity and integration are essential for achieving equal educational opportunities.
Highlighting and considering their integration in schools have yielded effective results, despite the difficulties and
challenges faced by all parties involved in successful inclusive learning. We believe that students with disabilities are
individuals and members of society with untapped, achievable, and developable abilities. Under this philosophy, the
teaching staff bears the responsibility of meeting the needs of these students by recognizing, developing, and nurturing
their talents. It requires a strong partnership between the school system and the community (Hussein, 2021).

"Inclusive education™" is a pressing demand for parents of students with disabilities. It aims to create an inclusive
educational environment to integrate their children into government schools and provide facilitating arrangements for
them. It is the right of individuals with disabilities to learn under the same conditions as non-disabled students. Education
is a right for all, regardless of age, gender, nationality, social, economic, cultural, or physical status. The school is open to
everyone. Based on the Jordanian Constitution, Ministry of Education Law No. 3 of 1994, and the Higher Council for the
Rights of Persons with Disabilities Law No. 29 of 2017, the task of providing education is entrusted to the Ministry of
Education, which deals with this matter with dedication and responsibility, prioritizing the achievements related to this
valuable group of our students and providing various excellent services through the implementation of "inclusion" to offer
opportunities for disabled students to engage in both regular and non-regular education systems. This serves as an
affirmation of the principle of equal opportunities. In general, inclusion aims to address the specific educational needs of
students in this category within the framework of regular schools, utilizing educational methods, curricula, and resources
provided by specialized educational institutions in addition to the teaching staff in public schools.
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Therefore, we recognize that the ministry continually emphasizes that it provides all its educational services to all students
with disabilities who are capable of learning. The ministry will spare no effort in expanding inclusion programs as part of
its commitment to meeting the community's needs, providing educational services, and offering equal opportunities for
everyone within its plan and educational philosophy to achieve educational goals. It formulates its policies within the
framework defined by the kingdom in collaboration with public and private institutions and entities.

2. Objectives

This study aimed to identify:

1. The effectiveness of inclusive education for people with disabilities in developing motor and cognitive skills from the
perspective of teachers in the University District.

2. The effectiveness of inclusive education for people with disabilities in developing motor and cognitive skills based on
the variables of gender and experience, as perceived by teachers.

3. Methods

Study Method:
The descriptive method was used due to its suitability for the nature of the study.

Study Population:
The study population consists of all teachers working in private schools that adopt the inclusive learning program in the
Al-Jamea District, Amman, Jordan.

Study Sample:
The study sample consisted of 60 male and female teachers from private schools that adopt the inclusive learning program
in the Al-Jamea District.

4, Results
Discussion Results Presentation and Discussion

5. The aim of this research was to determine the effectiveness of integrated education for students with disabilities
in developing motor and cognitive skills in the University District, from the perspective of teachers. A sample
of 60 teachers from schools in the University District was selected, and SPSS software version 23 was used for
data analysis and result extraction. The following is a presentation of the results according to the research
questions, which are three in total.

Results of the First Research Question Analysis
To answer the question about the effectiveness of integrated education for students with disabilities in developing motor
and cognitive skills in the University District from the perspective of teachers, means and standard deviations were used.

Table (3): Means of Integrated Education Axes for Students with Disabilities in Developing Motor and Cognitive
Skills in the University District from the Perspective of Teachers, ranked in descending order according to the
means (N=60).

Rank | Range Star?da_rd Mean Integration Axes Number
Deviation
Moderate | 0.74 3.56 Social Axis
Moderate | 0.90 3.26 Teachers' Competencies Axis
3 Moderate | 0.81 3.24 School Administration Axis
Moderate | 0.72 3.36 Total for Integration Axes

The classification of the means values (1 - 2.33: Low, 2.34 - 3.67: Moderate, 3.68 - 5.00: High) indicates that Table (3)
shows the means of integrated education axes for students with disabilities in developing motor and cognitive skills in the
University District from the perspective of teachers, ranked in descending order according to the means. By reviewing the
total mean of the integrated axes, it is found to be 3.36, indicating a moderate range according to the classification scale
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used. It is also noticed that the Social Axis achieved the highest mean value among the descriptive means, with a value of
3.56, which is classified as a moderate range. On the other hand, the School Administration Axis achieved the lowest
mean value among the means, with a value of 3.24, representing a moderate range.
This is logical from the researchers' point of view, as the teacher is part of the community, and the community is a key
factor that affects education and the development of skills for individuals with disabilities, whether positively or
negatively. This result can be interpreted to mean that social-related elements such as communication and social
interaction may play an important role in improving and developing skills for students with disabilities.
As for the Teachers' Competencies and School Administration axes, this can be explained by the presence of challenges
in implementing educational practices related to the development of motor and cognitive skills for students with
disabilities in the field of integrated education. There may be a need to enhance teachers' competencies and provide
effective support from school administration to achieve better improvement in this field.

1. Analysis of paragraphs related to school management axis.
Table (4) descending averages of paragraphs related to school management axis according to the arithmetic

means (n=60)

Rank | Range Sta’.‘d‘?‘rd Arithmetic Paragraphs related to school management axis Number
deviation | mean

The school focuses on positive interaction between

! Average | 1.02 348 staff and students with disabilities. 5
The school management adopts a clear integration

2 Average | 1.00 3.47 policy for cases that can be accepted within the | 1
approved integration program..
The inclusive school develops developmental plans

3 Average | 0.87 3.42 that indicate the school’s integration needs. 3

4 Average | 0.94 338 The _mcluswe school manag_ement !dentlfles the 5
requirements and needs of the integration program

5 Average | 0.99 335 Availability of educat_lonal support services for the 4
success of the integration process.
The school management applies the success and

6 Average | 1.17 3.33 failure criteria specific to students with disabilities, as | 11
followed by the Ministry of Education.
Students with disabilities are assessed by specialists

7 Average | 1.19 3.25 in various fields, and the diagnostic report is keptin | 8
the student’s file.

3 Average | 1.01 312 The school manag_ement_ uses various evaluation 7
methods to develop inclusive services.
The inclusive school provides awareness programs

8 Average | 1.14 3.12 for students related to the integration program. 10
The school management provides the necessary

10 Average | 1.19 3.07 medical services for people with disabilities within | 12
the school.
The school is equipped with appropriate devices and

1 Average | 1.13 2.98 tools for the type of disability. 6

12 Average | 1.07 293 The inclusive sc_:hool p_rowdes programs to prepare 9
teachers regarding the integration program.

Average | 0.81 3.24 Total score for the school management axis

Classification of arithmetic mean values (1 - 2.33:

Low, 2.34 - 3.67: Average, 3.68 - 5.00: High)

6. Table (4) shows the descending averages of paragraphs related to the school management axis according to the
arithmetic means. By reviewing the arithmetic mean value of the total score for the school management axis, it is
evident that the arithmetic mean value reached 3.24, which falls within the average range according to the classification
scale used. It is also noted that paragraph number (5) which indicates "The school focuses on positive interaction
between staff and students with disabilities” achieved the highest value among the arithmetic means, with a value of
3.48. This value is classified as an average range. On the other hand, paragraph number (9) which refers to "The
inclusive school provides programs to prepare teachers regarding the integration program" achieved the lowest value
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among the paragraph means, with a value of 2.93. This mean represents an average range, and the arithmetic means
for the remaining paragraphs fluctuated between these two values. This result reflects the awareness of schools
regarding the importance of positively integrating students with disabilities and their acceptance of this group among
healthy students in schools. This can be explained by the fact that focusing on positive communication and good
interaction between all staff members in the school and students with disabilities can have a positive impact on their
skill development. However, at the same time, it is important to enhance the number of teachers in terms of inclusive
learning, consider teachers' skills, refine them in the service of individuals with disabilities through training and
developing their skills in the field of inclusive learning.

2. Analysis of social axis paragraphs.
Table (5) Descending order of average social axis paragraphs according to arithmetic means (n=60)
Standard | Arithmetic

Rank | Range deviation | mean Social axis paragraphs Number

1 High 0.95 377 The process of integrating stud_eqts ywth (_jlsabllltles 5
helps prepare them for productivity in society.

. The integration process increases the awareness of

1 High 1.00 3.76 healthy students to accept students with disabilities. 8

3 High 1.04 3.7 The integration c_)f students Wl_th d|§ab|I|tles helps 4
prepare them for independence in society.

4 High 111 368 Placing students with disabilities in separate schools 6

has a negative impact on their social development.
The integration process enhances the social
5 High 111 3.68 acceptance of healthy students’ families due to the | 9
presence of students with disabilities in their schools.
The integration process  fosters  positive
6 Average | 1.04 3.67 communication methods between students with | 3
disabilities and their healthy peers.

The integration of students with disabilities with
healthy students in regular schools will enhance their

7 Average | 1.04 3.65 ability to form healthy social relationships with 1
others.
The integration process makes students with

8 Average | 1.01 3.63 disabilities feel socially equal to healthy students. 2
The integration process will increase the social gap

9 Average | 1.16 2.52 between students with disabilities and healthy | 7
students.

Average | 0.74 3.56 Total grade for the social axis

Classification of arithmetic mean values (1-2.33: Low, 2.34-3.67: Average, 3.68-5.00: High)

Table (5) shows the descending order of average social axis paragraphs according to arithmetic means, along with the
arithmetic mean values for the total grade of the social axis. The arithmetic mean value for the total grade of the social
axis is 3.56, which falls within the average social range based on the classification scale used. It is noteworthy that
paragraph number (5) which states, "The process of integrating students with disabilities helps prepare them for
productivity in society,” achieved the highest value among the arithmetic means with a score of 3.773. This value is
classified as an average range. On the other hand, paragraph number (7) which states, "The integration process will
increase the social gap between students with disabilities and healthy students,” obtained the lowest value among the
paragraph averages with a score of 2.52, representing a low range. The arithmetic mean values for the remaining
paragraphs in the axis varied between these two arithmetic mean values.

The logical result regarding paragraph (5) ("The process of integrating students with disabilities helps prepare them for
productivity in society") is accurate, as their productivity will not increase in society, and their ability to contribute will
not be discovered unless they are first integrated into schools, which are essential elements of society. As for the result of
paragraph (7) ("The integration process will increase the social gap between students with disabilities and healthy
students"), it is a valid and acceptable outcome, as the opposite is true. The integration process actually reduces the social
gap between students with disabilities and their healthy peers, strengthens social relationships between them, provides
equal opportunities and incentives for development and growth, and creates an inclusive and equitable educational
environment. This perception may be the result of previous experiences of teachers.
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3. Analysis of the paragraphs of the teachers' competencies axis.
Table (6) shows the average scores of the paragraphs of teachers' competencies, ranked in descending order
according to the mean scores (n=60).

Rank | Range Star?da.rd Mean Paragraphs of Teachers' Competencies Number
Deviation | Score

The teacher varies in using teaching methods to

1 High 111 3.77 encourage students with disabilities to participate in the | 14
educational process.
The teacher discusses the strengths of students with

2 Average | 1.06 3.38 disabilities. 3
The teacher notices the verbal and non-verbal messages

3 Average | 1.02 3.37 transmitted and received from students with disabilities. 12

4 Average | 1.13 333 The te_acher has positive attitudes towards inclusive 13
education.
The teacher works on enhancing cooperation between

5 Average | 0.98 3.32 him/her and the school administration to provide an | 11
inclusive school environment.

6 Average | 1.15 3.30 T_he tggghe[’ discusses the development of students with 5
disabilities in the school.

o Average | 1.10 397 T_he t_egt_:her discusses the weaknesses of students with 4
disabilities.
The teacher possesses the skills and sufficient knowledge

8 Average | 1.05 3.23 to use different teaching methods, such as differentiated | 6
instruction, in the classroom.

9 Average | 1.03 392 The te_achgr_ gan_as_smt fa_mlllgs m_dealmg with children 10
with disabilities in inclusive situations at school.
The teacher possesses sufficient knowledge of the

10 Average | 1.15 3.20 characteristics of students with disabilities. 7
The teacher has diverse skills in dealing with problems

11 Average | 1.16 3.13 related to students with disabilities inside the |1
classrooms.
The teacher possesses sufficient knowledge to implement

12 Average | 1.11 3.12 individual plans for students with disabilities. S

12 Average | 1.03 312 The tegche_r_ Keeps up with everything related to students 9
with disabilities.

14 Average | 1.14 2.92 the teacher familiar with the laws related to individuals | 8
with disabilities

Average | 0.90 3.26 Total Score for Teachers' Competencies

Classification of mean scores (1-2.33: Low, 2.34-3.67: Average, 3.68-5.00: High)

Table (6) presents the mean scores of the paragraphs of the teachers' competencies axis, ranked in descending order
according to the mean scores. By reviewing the arithmetic mean values of the total score for teachers' competencies, it
shows that the mean score was 3.26, which falls within the average range according to the classification scale used. It is
also observed that paragraph number (14), which indicates that "The teacher varies in using teaching methods to encourage
students with disabilities to participate in the educational process," achieved the highest score among the mean scores with
a value of 3.77. This score is classified as an average score. On the other hand, paragraph number (8), which refers to
"The teacher is familiar with the laws related to disabilities," achieved the lowest score among the mean scores, with a
value of 2.92. This mean represents an average range, while the mean scores of the other paragraphs ranged between these
two values.

Regarding paragraph (14) ("The teacher varies in using teaching methods to encourage students with disabilities to
participate in the educational process"), this is a positive and logical level for teachers to achieve the goal of their noble
teaching profession. As for paragraph (8) ("The teacher is familiar with the laws related to disabilities"), it reflects the
need for teachers to attend specialized courses and

Presentation of the results of the second question:
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Avre there statistically significant differences in integrated education for students with disabilities in developing motor and
cognitive skills in the University District, as perceived by teachers, at a significance level of 0.05 attributed to the
difference in the teacher's gender?

First: Differences according to the gender variable
Table (7) presents the results of selecting T to investigate the importance of differences in the means of integrated
education for students with disabilities in developing motor and cognitive skills, based on the gender of the
teacher (n=60).

Significance Standard :

Level t-value Deviation Mean Number | Gender | Integration Axes
0.68 3.38 12 Male

0.527 0.637 School _
0.84 3.21 48 Female | Administration Axis
0.67 3.67 12 Male . .

0.597 0.532 Social Axis
0.76 3.54 48 Female
0.81 3.47 12 Male

0.377 0.891 Teacher
0.93 3.21 48 Female | Competencies Axis
0.64 3.50 12 Male i

0.432 0.791 Overall Integration
0.74 3.32 48 Female | AXes

Table (7) presents the results of selecting T to investigate the importance of differences in the means of integrated
education for students with disabilities in developing motor and cognitive skills based on the gender of the teacher. By
reviewing the calculated t-value, it is evident that it reached (0.527) for the School Administration Axis, (0.597) for the
Social Axis, and (0.377) for the Teacher Competencies Axis. As for the calculated significance level value for the overall
degree representing the integration axes, it reached (0.432). When comparing these calculated significance level values
with the value (0.05), it becomes clear that all these values are greater than (0.05), indicating no significant differences in
the means between male and female teachers regarding the integration of students with disabilities in developing motor
and cognitive skills in the University District.

The absence of statistically significant differences between male and female teachers suggests the objectivity of the
responses regarding education as a profession with shared goals and objectives, regardless of the teacher's gender.

Second: Differences according to the experience variable
To answer this question, one-way analysis of variance (ANOVA) was used, and the following table illustrates the
results of this question:
Table (8) shows the means and standard deviations of the axes of integrated education for students with
disabilities in developing motor and cognitive skills, distributed according to the teacher’s experience (n=60).

Standard .
Deviation Mean Count Experience Axes/Roles
0.68 3.53 10 Less than 5 years
0.74 3.19 20 i/l_o:g ye?r:’:m 10 School Administration Axis
0.88 3.18 30

years
0.54 4.04 10 Less than 5 years
0.84 3.44 20 5-10years . .

Social Axis

0.68 3.49 30 More than 10

years
0.86 3.68 10 Less than 5 years
0.93 3.26 20 5—10years Teachers’ Competence Axis
0.89 3.12 30 More  than 10

years
0.62 3.75 10 Less than 5 years
0.71 3.30 20 i/l_o:g ye?r:’:m 10 Overall for Integration Axes
0.74 3.26 30

years
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Table (8) shows the mean values and standard deviations for the integration education axes of students with disabilities in
developing motor and mental skills, distributed according to teachers’ experience. Upon examining these values, it is
evident that they vary with different levels of teachers’ experience in each axis. To determine the significance of the
differences, one-way ANOVA analysis was conducted, and the results are presented in the following table:

Table (9) One-Way ANOVA analysis results to investigate the significance of mean differences for the integration
education axes of students with disabilities in developing motor and mental skills, distributed according to
teachers' experience (n=60).

o Mean Degrees
Significance | F-value Squares of Sum of Sou_rce_ of Axes/Roles
Level Freedom | Squaes | Variation
512 2 1.023 Experience
463 .780 .656 57 37.375 Error School Administration Axis
59 38.399 Total
1.390 2 2.780 Experience
.075 2.707 514 57 29.276 Error Social Axis
59 32.057 Total
1.154 2 2.308 Experience
247 1.433 .805 57 45.892 Error Teachers' Competence Axis
59 48.201 Total
.949 2 1.898 Experience
162 1877 | 506 57 28.821 | Error Overall for Integration Axes
59 30.719 Total

Table (9) presents the results of the one-way ANOVA analysis to investigate the significance of mean differences for the
integration education axes of students with disabilities in developing motor and mental skills, based on teachers'
experience. By examining the calculated significance level (F-value), it is found to be 0.463 for the School Administration
Axis, 0.075 for the Social Axis, 0.247 for the Teachers' Competence Axis, and 0.162 for the Overall Integration Axes.
When comparing these calculated significance levels with the value of 0.05, it is evident that all these values are greater
than 0.05, indicating no significant differences in the means between the perspectives of male and female teachers
regarding the integration of students with disabilities in developing motor and mental skills. This implies that there is no
statistically significant difference based on the variable of experience for teachers' perspectives and the activation of sports
activities among teachers with different levels of experience.

The lack of statistically significant differences based on the variable of experience can be attributed to the fact that
individuals with disabilities have become the focus of attention for all teachers regardless of their years of experience.
Dealing with them is not only an educational matter, but also a humane one. Teachers, regardless of their experience, are
characterized by their humanity and positive interaction with all students in general, and with this group of students.
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