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ABSTRACT 

The progress of special education teachers' students is influenced by their well-being, which is crucial to their 

mental health. It is vital to comprehend teacher well-being and its effects on the teaching and learning nexus in 

this setting where these difficulties are interrelated. This study sought to learn more about the psychological factors 

influencing special education teachers' well-being in Banjarmasin. We evaluated how work engagement and 

emotional intelligence (EI) relate to teachers' well-being. The latest study included 496 special education 

instructors in total. The findings revealed that Emotional Intelligence and work engagement were positively 

correlated with special education teachers' well-being and (2) work engagement acted as a negotiator between EI 

and well-being. It is suggested that politicians and educational institutions take these measures to support the well-

being of special education instructors. 
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1. INTRODUCTION 

High levels of stress in the emotionally intense profession of teaching may contribute to work dissatisfaction, 

mental illnesses, and diminished well-being. (Chang 2009). According to Keller et al 2014 teachers typically deal 

with difficult events that may have an impact on their productivity at work (Brackett et al 2010). The threshold of 

mental health, and professional identity (Wang, 2017) are all impacted by well-being, making it a crucial factor 

in reducing the purpose of teachers to leave their careers (Li, 2013). As a result, it has become a crucial benchmark 

for gauging the consistency of the teaching team to some extent and a crucial component of teachers' career 

growth. (Lam, 2019). Additionally, it has been discovered that teacher well-being in schools is associated with 

student achievement (Briner and Dewberry, 2007), suggesting that enhancing staff well-being offers advantages 

for both the success of the business and the employees individually. 

Every day, special education teachers deal with a diverse set of pupils with physical and mental problems who 

need personalised care. Teachers must give personalised education plans and address student concerns in 

accordance with each student's particular differences in regard to their daily teaching and assignment grading 

(Conley & You, 2017). As a result of carrying these burdens, special education teachers' mental health conditions 

have drawn increasing attention, particularly in relation to their subjective well-being (Fu et al., 2022). This is 

because these problems not only have an influence on the attribute of life but also have an immediate impact on 

the attribute of special education. Prior research has revealed that special education teachers have poor 

psychological illness and that other professionals are more likely to notice mental health symptoms than they are. 

(Zhang et al 2020). 

Additionally, teachers are required to support the development of the administrative operations of schools. Their 

mental and physical health is greatly strained by their employment, which places them under more stress than 

typical teachers. Teachers of special education are more likely to experience work stress, which will impair their 

productivity and motivation. Higher relationships between psychological status and some aspects, like gender and 

prior teaching experience, and also psychological factors, like teaching effectiveness, have been discovered. 

(Bhave & Glomb, 2016). Due to their unique physical and mental traits, individuals with intellectual disabilities 

require extra attention from special education teachers in order to learn speech expression, social behaviours, 

physical functioning, and life adaption. (Sun et al 2019).  
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Therefore, in order to provide children with the best knowledge, such teachers must pay closer focus on the 

physical and psychological illness of the students, act swiftly to provide aid, and fully demonstrate professional 

approaches. Additionally, because it is widely believed that instructors cannot display bad feelings at random, 

their emotions are repressed. Teachers carry a heavier emotional burden when there aren't adequate outlets for 

release. Additionally, administrators must work with and support special education instructors. The basic concepts 

underlying "social support" are these interpersonal mechanisms of cooperation and interpersonal engagement. (Fu 

et al 2022). Since teachers need the social support of administrators, associated professional staff, and parents, it 

is challenging for them to operate as autonomously as regular teachers.  

1.1 RESEARCH PROBLEM 

Despite current research advancements in assessing special education teachers' well-being and examining the 

connection between their EI, work engagement, and well-being, there are still some voids in the body of 

knowledge. In the present research, we looked at the well-being of special education instructors and also the 

connections between them, focusing in particular on the influence of work engagement on EI and well-being. 

 

2. LITERATURE REVIEW 

For the purpose of a questionnaire design, Ju et al. (2015) split instructors' social support into 3 aspects. (1) 

Emotional support applies to addressing temperamental issues and offering support through a variety of means to 

elicit positive feelings in special education teachers. (2) Substantial alludes to the time provided through different 

substrates to resolve the issues of special education teachers, like the administrative units of schools providing 

help and support. (3) Informational support entails the expertise and facilitation through diverse kinds of support 

to enable teachers in solving associated issues.  

 

According to Jeong et al. (2020), a person's general opinions toward their job constitute their level of well-being. 

Employees who are in good health have positive attitudes, whereas those who are in bad health exhibit negative 

attitudes. Work that is cognitively demanding, offers just rewards, and has a supportive workplace culture are all 

factors that contribute to well-being.  

According to Wu et al. (2020), the degree to which a person and/or the majority of employees feel that their work 

is fulfilling depends on factors including pay, raises, work environment, hours worked, type of work, chances for 

advancement, interactions, and management.  

According to Ilies et al. (2020), when employees evaluate their outcomes to those of other individuals in the same 

organization, they judge their perceived job dedication and rewards; a more equal outcome will result in stronger 

sentiments of well-being.  

Greater professional pressure is placed on special education instructors in the classroom (Shyman, 2011), 

particularly for those in China with distinct curricular requirements, evaluation, administration, and other factors. 

Special education schools continue to be the primary educational institutions for children with disabilities in 

China, despite being inspired by the inclusive education philosophy popular in western nations. In China's special 

education schools in 2019, there were 62,400 special education teachers working with 28,87% of pupils with 

impairments.  

EI is the capacity of the people to recognize her own emotions and also the others, leading to the development of 

positive interpersonal relationships. Emotional Intelligence can be viewed as an internal resource as per COR 

Theory, which could successfully describe the asymmetric correlation between EI and its variables. When 

teaching kids, teachers go through a wide spectrum of emotions, both good and bad. (Brackett and Katulak, 2010). 

3. RESEARCH METHODOLOGY 

3.1 Participants and procedure 

To enlist their assistance in our study, we got in touch with the Banjarmasin-based special education teachers' 

association. The completed survey forms were to be placed inside the sealed envelopes and returned to us by the 

respondents. 
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The relevant sample size for the analysis is 496. The characteristics that were observed were EI, work engagement, 

and general well-being. Each observation variable's value was based on the average score for each dimension. 

Using the PROCESS SPSS computer tool, the mediation model was tested to see if job engagement mediates EI 

and overall well-being. 

3.2 Emotional Intelligence Scale 

The EI scale created by Wong and Law was used in this investigation (2002). It is a 5-point Likert-type scale, 

varying from "completely inconsistent" to "extremely consistent" (for example, "I have a good knowledge of my 

emotions." and " I completely comprehend my emotions. The EI increases as the score rises. 

 

3.3 Work Engagement Scale 

This study has made use of the Work Engagement Scale created by Schaufeli et al. (2002). Informants are asked 

to rate how often they encounter these feelings on a 5-point Likert scale varying from "completely inconsistent" 

to "extremely constant." The level of work input increases as the score does. 

 

3.4 General Well-Being Scale 

Six factors—energy, contentment and interest in life, sad or glad mood, relaxation, and tension—are among the 

18 items on the revised scale, which also includes six more factors. On a 5-point Likert scale that ranges from 

"totally inconsistent" to "very continuous," informants are asked to rate how frequently they experience these 

emotions. The back scorecard has nine questions on it. The general state of well-being increases as the score rises.  

Figure 3.1 depicts the study's theoretical framework. 

 

Fig.3.1. Theoretical model 

4. RESULTS 

4.1 Statistical results and interpretation  

21.77% of men and 78.23% of women made up the sample. In the sample, there were 22.18% of participants with 

less than three years of teaching experience, 12.5% with three to five years of experience, 16.33% with six to ten 

years of experience, and the remaining participants (48.99%) with great levels of expertise.  

The reliability of the survey is evaluated using the Cronbach alpha coefficient. Table 4.1 and figure 4.1 displays 

each questionnaire's factor-loading range and reliability statistics. 

TABLE 4.1. Variable’s reliability and factor loading. 

VARIABLE CRON BACH ALPHA FACTOR LOADING 

Emotional intelligence 0.955 0.649 – 0.851 

Work engagement 0.965 0.643 – 0.884 

General well being 0.885 0.396 – 0.769 
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Fig.4.1. Variable’s reliability and factor loading. 

4.2 Emotional Intelligence, work engagement, and general well-being correlations 

The study also looked into how each variable related to the others.  

 

TABLE 4.2. Statistics variables for descriptive and correlated data. 

VARIABLE M ± SD 1 2 3 

Emotional 

intelligence 

44.27 ± 6.31 1   

Work engagement 53.30 ± 12.86 0.25** 1  

General well being 65.75 ± 12.45 0.03** 0.13** 1 
**p < 0.01 

Emotional Intelligence, work engagement, and general well-being all had positive connection coefficients, as seen 

in Table 2. EI was substantially correlated with both general well-being (r = 0.03; p < 0.01) and work engagement 

(r = 0.25; p < 0.01). In the meantime, there was a strong connection between work engagement and overall well-

being (r = 0.13, p < 0.01). So, it can be concluded that general well-being increases with EI or work involvement. 

5. DISCUSSION 

An investigation of the elements was conducted to comprehend the functions of EI and job engagement Lestari & 

Sawitri (2017). This research on special education teachers revealed that high EI is what drives instructors' high 

spirits and level of involvement at work. According to special education teachers who had high EI scores, they 

thought they were doing well at self-relevant information management, optimism/mood regulation, and emotion 

repair on their own as well as moderately well at controlling the emotions of others, who would exert better self-

control at work and feel less distress (Platsidou, 2010). Engagement in work at facilities and the promotion of 

professionals' well-being depend on strong traits of EI. By skillfully managing their emotions, people with EI 

have the drive and capacity to feel good. Teachers of special education may become more engaged in their 

profession if they have pleasant emotional experiences and are resilient. that special education instructors' 

employee engagement is influenced by their EI. Teachers' steadfast efforts to develop effective teaching strategies 

for their pupils, and a desire to assist the students are signs of high work engagement. High EI special education 

teachers are motivated to support disabled children so they can become independent and have empathy for the 

kids since they can relate to their struggles. Additionally, they can deal with children's inappropriate behaviour 

and prevent unpleasant emotions from developing.  
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Banjarmasin special education instructors report higher subjective well-being. This is likely due to their strong 

ability to perceive emotions. The investigations shown that improving emotional and personal well-being requires 

the development of the capacity to comprehend, and control one's own emotions and also those of others. That is, 

having high EI results in being happier. EI will support a person's ability to manage their emotions and social 

skills. Emotional intelligence (EI) may affect or moderate how people manage and express their emotions. 

6. CONCLUSION 

This study investigated the major impact of special education teachers' professional engagement on their well-

being and the mediation impact of emotional intelligence, incorporating ideas from positive psychology and the 

affective events paradigm. For instance, emotional labour may directly and positively affect self-esteem, 

psychological well-being, physical and mental health, and self-affirmation. Since special education teachers are a 

unique group in the profession and it is difficult for them to work as independently as regular teachers, this 

research could give special education administrators useful information to help them enhance teachers' well-being 

in the workplace. 

 

REFERENCES 

1)  Chang, M. L. (2009). An appraisal perspective of teacher burnout: Examining the emotional work of 

teachers. Educational psychology review, 21(3), 193-218. https://doi.org/10.1007/s10648-009-9106-y    

2)  Brackett, M. A., Palomera, R., Mojsa‐Kaja, J., Reyes, M. R., & Salovey, P. (2010). Emotion‐regulation 

ability, burnout, and job satisfaction among British secondary‐school teachers. Psychology in the Schools, 

47(4), 406-417. https://doi.org/10.1002/pits.20478   

3)  Keller, M. M., Chang, M. L., Becker, E. S., Goetz, T., & Frenzel, A. C. (2014). Teachers' emotional 

experiences and exhaustion as predictors of emotional labor in the classroom: An experience sampling study. 

Frontiers in psychology, 5, 1442. https://doi.org/10.3389/fpsyg.2014.01442   

4)  Li, Y. (2013). Relationship between teachers' job performance and turnover intention in special schools of 

the southwest region: intermediation of the sense of occupational well-being. J. Suihua Univ, 33, 14-19.  

5)  Wang, X. (2017). Professional identity, professional well-being and their relationship with job involvement 

of special education teachers (Doctoral dissertation, Ph. D thesis). Maharashtra: Southwest University.  

6)  Lam, B. H. (2019). Social support, well-being, and teacher development. Singapore: Springer. 

https://doi.org/10.1007/978-981-13-3577-8   

7)  Briner, R., & Dewberry, C. (2007). Staff well-being is key to school success. London: Worklife Support 

Ltd/Hamilton House.  

8)  Conley, S., & You, S. (2017). Key influences on special education teachers' intentions to leave: The effects 

of administrative support and teacher team efficacy in a mediational model. Educational Management 

Administration & Leadership, 45(3), 521-540. https://doi.org/10.1177/1741143215608859   

9)  Fu, W., Pan, Q., Zhang, C., & Cheng, L. (2022). Influencing factors of Chinese special education teacher 

turnover intention: understanding the roles of subject well-being, social support, and work engagement. 

International Journal of Developmental Disabilities, 68(3), 342-353. 

https://doi.org/10.1080/20473869.2020.1780553   

10)  Zhang, M., Bai, Y., & Li, Z. (2020). Effect of resilience on the mental health of special education teachers: 

Moderating effect of teaching barriers. Psychology Research and Behavior Management, 13, 537. 

https://doi.org/10.2147/PRBM.S257842   

11)  Bhave, D. P., & Glomb, T. M. (2016). The role of occupational emotional labor requirements on the surface 

acting-job satisfaction relationship. Journal of Management, 42(3), 722-741. 

https://doi.org/10.1177/0149206313498900   

https://doi.org/10.1007/s10648-009-9106-y
https://doi.org/10.1002/pits.20478
https://doi.org/10.3389/fpsyg.2014.01442
https://doi.org/10.1007/978-981-13-3577-8
https://doi.org/10.1177/1741143215608859
https://doi.org/10.1080/20473869.2020.1780553
https://doi.org/10.2147/PRBM.S257842
https://doi.org/10.1177/0149206313498900


 
 
 

 

 

642  

Journal for Re Attach Therapy and Developmental Diversities 
eISSN: 2589-7799 
2023 August; 6 (9s2): 637-642 

 

https://jrtdd.com 

12)  Sun, J., Wang, Y., Wan, Q., & Huang, Z. (2019). Mindfulness and special education teachers' burnout: The 

serial multiple mediation effects of self-acceptance and perceived stress. Social Behavior and Personality: 

an international journal, 47(11), 1-8. https://doi.org/10.2224/sbp.8656   

13)  Ju, C., Lan, J., Li, Y., Feng, W., & You, X. (2015). The mediating role of workplace social support on the 

relationship between trait emotional intelligence and teacher burnout. Teaching and teacher education, 51, 

58-67. https://doi.org/10.1016/j.tate.2015.06.001   

14)  Jeong, J. G., Kang, S. W., & Choi, S. B. (2020). Employees' weekend activities and psychological well-

being via job stress: A moderated mediation role of recovery experience. International journal of 

environmental research and public health, 17(5), 1642. https://doi.org/10.3390/ijerph17051642   

15)  Wu, T. J., Gao, J. Y., Wang, L. Y., & Yuan, K. S. (2020). Exploring links between polychronicity and job 

performance from the person-environment fit perspective-The mediating role of well-being. International 

Journal of Environmental Research and Public Health, 17(10), 3711. https://doi.org/10.3390/ijerph17103711   

16)  Ilies, R., Ju, H., Liu, Y., & Goh, Z. (2020). Emotional resources link work demands and experiences to 

family functioning and employee well-being: The emotional resource possession scale (ERPS). European 

Journal of Work and Organizational Psychology, 29(3), 434-449. 

https://doi.org/10.1080/1359432X.2020.1718655   

17)  Shyman, E. (2011). Examining mutual elements of the job strain model and the effort-reward imbalance 

model among special education staff in the USA. Educational management administration & leadership, 

39(3), 349-363. https://doi.org/10.1177/1741143210393995   

18)  Brackett, M. A., Palomera, R., Mojsa‐Kaja, J., Reyes, M. R., & Salovey, P. (2010). Emotion‐regulation 

ability, burnout, and job satisfaction among British secondary‐school teachers. Psychology in the Schools, 

47(4), 406-417. https://doi.org/10.1002/pits.20478   

19)  Wong, C. S., & Law, K. S. (2002). The effects of leader and follower emotional intelligence on performance 

and attitude: An exploratory study. The Leadership Quartely, 13 (3), 243-274. 

https://doi.org/10.1016/S1048-9843(02)00099-1   

20)  Schaufeli, W. B., Martinez, I. M., Pinto, A. M., Salanova, M., & Bakker, A. B. (2002). Burnout and 

engagement in university students: A cross-national study. Journal of cross-cultural psychology, 33(5), 464-

481. https://doi.org/10.1177/0022022102033005003   

21)  Lestari, S. D., & Sawitri, D. R. (2017). Correlation between emotional intelligence and work engagement of 

special need school teachers. Advanced Science Letters, 23(4), 3480-3482. 

https://doi.org/10.1166/asl.2017.9139  

22)  Platsidou, M. (2010). Trait emotional intelligence of Greek special education teachers in relation to burnout 

and job satisfaction. School psychology international, 31(1), 60-76. 

https://doi.org/10.1177/0143034309360436  

https://doi.org/10.2224/sbp.8656
https://doi.org/10.1016/j.tate.2015.06.001
https://doi.org/10.3390/ijerph17051642
https://doi.org/10.3390/ijerph17103711
https://doi.org/10.1080/1359432X.2020.1718655
https://doi.org/10.1177/1741143210393995
https://doi.org/10.1002/pits.20478
https://doi.org/10.1016/S1048-9843(02)00099-1
https://doi.org/10.1177/0022022102033005003
https://doi.org/10.1166/asl.2017.9139
https://doi.org/10.1177/0143034309360436

