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ABSTRACT

This study examines into the intricate relationship between sports education management and the psychological
factors influencing athlete performance in China. The exploration is grounded in psychological theories, focusing
on emotions, theories of emaotions, theories of anger, theories of stress, and the Lazarus Theory of psychological
stress. The interplay of these elements not only shapes athlete performance but also underscores the need for
comprehensive strategies within sports education management. As the foundation of the study, psychology,
defined as the scientific examination of human and animal behavior, offers insights into the complexities of human
performance. The distinction between overt and covert behaviors further underscores the importance of addressing
internal cognitive processes alongside observable actions. Within this context, sports psychology emerges as a
critical field, emphasizing the mental and emotional conditioning that accompanies physical training for optimal
performance. Mental skills, encompassing abilities like concentration, goal-setting, imagery, relaxation, and self-
talk, constitute a crucial aspect of sports psychology. These skills are integral to enhancing athlete performance
and serve as the underpinning for effective psychological training. Moreover, psychological variables,
encompassing cognitive features such as feelings and moods, exert a significant impact on an individual’s attitude,
behavior, and cognitive functions. This study advocates for the integration of psychological training within sports
education management programs in China. By equipping coaches and athletes with an understanding of
psychological factors and their consequences on performance, these programs can nurture well-rounded athletes.
Emotion regulation techniques, drawing from mindfulness, deep breathing, and visualization, are pivotal tools
that coaches and athletes should be adept at employing. Theories of emotions, such as the James-Lange theory
and the Cannon-Bard theory, can deepen athletes’ comprehension of emotional influences on both their physical
and mental responses. Understanding theories of anger, stress, and the Lazarus Theory facilitates the development
of effective coping strategies. Encouraging open communication about emotions like anger and providing tools
for positive channeling can enhance athlete well-being without compromising performance. In conclusion, the
fusion of sports education management and psychological theories, encompassing emotions and stress, holds the
key to unlocking athlete potential in China. By integrating these components into athlete training and support,
China can cultivate a holistic approach that optimizes performance and fosters a culture of excellence in sports.

Keywords: Sports Education Management, Psychological Factors, Athlete Performance, Emotions, Theories of
Emotions, Theories of Anger, Theories of Stress, Lazarus Theory.

INTRODUCTION
At the very early stages, the study of soul is considered as psychology (Edirisinghe & Perera, 2005). It is further
said that the word “psychology” derives from the Greek words called psyche and logos which denote ‘soul’ and
‘study’ respectively and stated that soul is extremely difficult to observe (Coon & Mitterer, 2016). Therefore, at
present, psychology is defined as the scientific study of human and animal behavior (Coon, 1998). Behavior is
anything an animal (including human) does that can be observed and measured. Behavior has two facets; overt
and covert, where overt behaviors can be directly observed by others (such as sleeping, playing games, and eating).
Covert behaviors are private and internal activities which can only observed directly by the individual so behaving
(such as thinking and feeling) (Coon & Mitterer, 2016).
Psychology can be divided into two primary branches: pure and applied psychology, each with distinct intentions
and perspectives. Pure psychology primarily seeks to enhance and expand human knowledge in the field. Its main
goal is to advance our understanding of various psychological phenomena and principles. This branch of
psychology is driven by a perspective of objectivity and the pursuit of universal validity. Pure psychology aims
to uncover fundamental truths and principles that apply broadly to human behavior and cognition.
On the other hand, applied psychology is focused on utilizing psychological knowledge to improve and enhance
various aspects of human life and behavior. Its intention is not solely to increase knowledge but to make practical,
real-world applications of psychological principles. Applied psychology takes a subjective approach, addressing
specific issues, challenges, and conditions that individuals or communities may face. It aims to provide practical
solutions and interventions to improve the quality of life and conduct.
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The scope of pure psychology is based on the inherent similarities found in various facets of knowledge within
the field. It seeks to identify overarching principles and patterns that apply universally. In contrast, the scope of
applied psychology is determined by the inherent frequency and prevalence of the factors that contribute to
specific real-world events and situations. Applied psychology tailors its approaches to addressing the unique needs
and circumstances of specific cases.

Also, pure psychology focuses on advancing knowledge and understanding of psychological phenomena with a
universal perspective, while applied psychology seeks to use this knowledge to address practical issues and
improve the conditions of human life with a particular and subjective focus. Both branches play essential roles in
the field of psychology, contributing to its growth and application in various aspects of society.Sports psychology
is referred to the study of the behavioral dimensions of sports performance (Coon, 1998, p. 723). According to
Coon, majority of athletes quickly learn the importance of mental and emotional conditioning than physical
training for betterment of sports performance (p.723). Therefore, there arises a necessity to analyze the most
prominent psychological variables affecting player performance.

As mentioned above, the definitions of psychology basically discuss the study of behavior and many of the
psychological factors are incorporated with mental skills. A skill is a combination of ability knowledge and
experience that enables a person to do something well (Boyatzis & Kilb, 1995).

Furthermore, mental skills, often referred to as cognitive or psychological skills, encompass a set of trainable
mental abilities and techniques that are considered essential for achieving successful learning and performance in
various domains. These skills play a fundamental role in enhancing an individual’s ability to excel in their
endeavors. These mental skills are considered essential for individuals in various fields, including sports,
academics, business, and everyday life. They can be cultivated and improved through training and practice. Mental
skills training programs are designed to help individuals enhance their cognitive and psychological abilities to
optimize their performance and achieve their goals.

In summary, mental skills encompass a range of trainable cognitive and psychological abilities that support
successful learning and performance. These skills, such as concentration, goal-setting, imagery, relaxation, and
self-talk, are valuable tools for individuals looking to excel in their chosen endeavors. Also, psychological
variables are personal to the individual which are linked with mental feelings. Further it can be elaborated as the
factors represent the cognitive features such as feelings, moods and many others that affect the attitude, behavior,
and functions of the human mind.

LITERATURE REVIEW
Many elements including personality, stress, anxiety, arousal, self-confidence, and goal setting (Weinberg &
Gould, 2015) are considered as important psychological factors which affect performance.
Table 1 depicts the previous findings relating to psychological factors affecting team players. It is a summary
table of Table 1 and factors such as emotions, self-talk, spirituality, motivation, self-efficacy, and goal
orientation are identified as important variables.

Table 1: Previous findings relating to psychological factors affecting team players.

Reference Relationship of Explanatory (Potential) variables to team
players performance

Emotion
Spirituality
Self-Efficacy
Goal
Orientation
Self-talk
Motivation

Kempton (2016) \

(Mottaghi, Atarodi, & Rohani, 2013) \

(Gould, Diffenbach, & Moffett, Psychological
characteristics and their development in Olympic \ \
champions, 2002)
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(Morgan, 1985) \

Brown & Fletcher (2017) Importance of psychological variables on performance

based on a meta-analysis

(Hatzigeorgiadis, Galanis, Zourbanos, & Theodorakis,
2014)

(Landin & Hebert, 1999)

(Feltz, Short, & Sullivan, Self efficacy in sport, 2008) \

(Rastgar, Zarei, Davoudi, & Farlash, 2012) \

(Petchsawanga & Duchon, 2012) \

(Beauchamp, Haliiwell, Foumier, & Koestner, 1996) \
(Valle & Cabanach, 2003) V

As mentioned in Table 1 researchers have found a variety of psychological factors which impact on performance.
The following sections compliment the discussion of psychological variables specifically affecting sports
performance.

Emotions

Emotion refers to a state characterized by physiological arousal, subjective feelings, changes in facial
expression, and adoptive behaviors (Coon & Mitterer, 2016; Coon, 1998). Generally, there are positive and
negative emotions that affect the behavior of a person.

There are a range of emotions which has been witnessed in sport, comprising anxiety, frustration, disappointment,
happiness, hope, and anger (Woodman, Davis, Hardy, Callow, Glasscock, & Yuill-Proctor, 2009). Therefore, the
previous research in sport psychology has concentrated broadly on measuring emotions with the intention of
describe them and divulge their antecedents and significances (Latinjak & Girona, 2012). According to literature,
the measures of emotions comprise of both individualized and group oriented phenomena (Hanin, 2000). Findings
of research suggest that positive and negative emotions may have effects on performance (Latinjak & Girona,
2012; Pervez, 2010).

Affect is a common term that covers a wide range of feelings that individuals experience and is considered as an
umbrella concept which includes wide range of feelings (George, 1995), including emotions and moods. Emotions
are defined as “intense feelings that are directed at someone or something” (Frijda, 1993). Consequently, moods
are feelings which are considered as less intense when compared with emotions (Weiss & Cropanzano, Affective
event theory: A theoritical discussion of the structure, causes and concequences of affective experience at work,
1996). The comparison of Emations and moods are exhibited in Figure 1.

Figure 1: Comparison of Emotions and Moods

Affect

Defined as a broad range of feelings that people experience.
Affect can be experienced in the form of emotions or moods.

/ \

Emotions Moods

» Caused by specific event » Cause is often general and unclear

* Very brief in duration (seconds * last longer than emctions [hours
or minutes) or days)

» Specific and numerous in nature * More general [fwo main dimensions—
|many specific emotions such as 44— positive affect and negative affeci—
anger, fear, sadness, happiness, that are comprised of multiple specific
disgust, surprise) emofions)

* Usually accompanied by distinct » Generally not indicated by distinct
facial expressicns expressions

* Action-oriented in nafure * Cognifive in nature

According to the author of above Figure 1, emotions are most of the time caused by a particular event. When
compared with moods, emotions are more apt to be visibly exposed with facial jargons and expressions (anger,
disgust) and hence additional action oriented (Hume, 2012).
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Positive and negative affect scale (PNA) identifies both negative and positive emotions which lead to optimal and
dysfunctional performance (Hanin, 2000). Intensity of emotions is drawn from Category Ratio (CR-10) scale as
cited in Hanin (2000) (Borg, 1982) is exhibited in Figure 2.

Figure 2: Optimal and dysfunctional zones

Dysfunctional Optimal emotions Dysfunctional
1

Intensity (CR-10)

a PP O P PSS E
EC R o @
& \‘&93 \)(\ﬁ P C}\ég O‘ié‘f‘? & qu ?s‘é&

Qeq‘ ,@‘3

Emotions

Source: Adopted from, Y.L Hanin, Emotions in Sport, 2000 (p.80)

According to Figure 2, “N” denotes the negative affect and “P”” denotes the positive affects. Eventhough it is said
that optimal emotions are vital conjecturers of performance, the negative properties of dysfunctional emotions
should also be considred to assure higher performance (Hanin, 2000).

Theories of Emotions

Analysis of literature reveals several theories of emotions. The main theory of emotion which the current study is
concentrating on is the affective event theory of emotions. This section additionally provides a summary of
emotion theories which discusses individual emaotion traits.

Affective event theory of Emotions

he Affective Events Theory (AET) is a comprehensive model developed by organizational psychologists Howard
Weiss and Russell Cropanzano, aimed at understanding the influence of emotions and moods on job performance
and job satisfaction within the organizational context. AET provides valuable insights into how emotional
experiences in the workplace can have a significant impact on employees’ attitudes and behaviors.

At its core, AET emphasizes the critical role that emotions play in shaping employees’ reactions and responses to
various events and incidents that occur in their work environment. These emotional experiences can range from
positive events or “uplifts” to negative events or “hassles.” The theory recognizes that these emotional incidents
are distinguishable and can lead to lasting internal changes in employees, including shifts in their cognition,
emotional states, and mental well-being.

AET’s strength lies in its ability to explain the intricate interplay between emotions, moods, and workplace events
and their subsequent impact on job-related outcomes. By recognizing the importance of emotions in shaping
behavior and attitudes, organizations can better understand and manage the well-being and performance of their
employees.

Also, Affective Events Theory (AET) provides a valuable framework for comprehending how emotions and
moods, arising from workplace events, affect job performance, job satisfaction, and organizational commitment.
By acknowledging the role of emotions in the workplace, organizations can proactively create environments that
promote positive emotional experiences, ultimately enhancing employee well-being and overall organizational
success.
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Work Environment
* Characteristics of
the job
* Job demands
* Requirements for
emotional labor

\

Work Events Emotional Reactions /

* Daily hassles = Positive
* Daily uplift 1 * Negati
AP c9ome \ Job Performance

Personal Dispositions
* Personality
* Mood

Job Satisfaction

Figure 3: A framework of the outcome of Affective event theory of Emotions

The affective event theory model illustrates that workers respond emotionally to events/things that happen to them
during work and that this response impacts their job satisfaction and performance.

Summary of Emotion theories
Table 2 depicts the summary of emotion theories in relation.

Table 2 Summary of Emotion theories

Theory / Law Source Description

Yerkes-Dodson Law (Yerkes & Dodson, A certain extent of anxiety can boost performance
(1908) 1908) while too much can damage and impair performance.
James-Lange Theory (James, 1884) It is said that emotions are followed by physiological
(1885) reaction / bodily reactions and do not follow

immediately at the perception of event.

Cannon-Bard theory (Cannon, 1927) People feel emotions and absorb stimulus the

(emergency theory) thalamus activates at that time and sends messages
(Simultaneous) to cerebral cortex which result in
identification of emotion, and to sympathetic nervous
system which result in bodily changes such as
tension, sweating, and trembling of muscle.

Schachter-Singer theory  (Schachter & Wheeler, According to the theory, emotions are the outcomes

(1962) 1962) of both thoughts and physical arousal as the result of
Two Factor Theory of a cognitive and biological process.
emotion

The theory further proposed that the physiological
arousal occurs first, and then the individual must
identify the reason for this arousal to experience and
label it as an emotion.

R.Plutchik’s (Blount, 1984) Introduced eight emotions which are primary in
classification of nature namely; Aware, joy, accepted, anger, fear,
emotions (1980) rejected, sad, and surprise
Paul Ekman’s Findings  (Ekman, 1993) His findings on expressions are considered to be
(2004) universally accepted, and the expressions includes
anger, fear, disgust, sadness, joy, and surprise
Richard Lazarus theory  (Lazarus, 1994) The theory describes that emotions (including
(1994) physiological arousal) occurred after thoughts.
——> Emotion

Event ——> Thought > A |
rousa

Source: Author developed based on the Emotion theories
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The study of emotions in the context of sports has predominantly focused on the influence of negative emotions,
such as anger, stress, and anxiety, on competitive performance (Cerin, 2003). Several factors contribute to this
emphasis on negative emotions within sports psychology.

Firstly, the historical development of psychology, including sports psychology, had a primary focus on
understanding and addressing psychological and mental illnesses. This therapeutic orientation inadvertently led
to a greater emphasis on studying negative emotions, as these were often associated with mental health issues.
Consequently, the research attention tended to shift away from exploring the role of positive emotions in
enhancing psychological well-being and athletic performance (Myers & Diener, 1995).

Secondly, the prevailing theoretical models within both psychology and sports psychology, such as Yerkes and
Dodson’s inverted-U theory and Hull’s drive theory, were primarily designed to examine the relationship between
anxiety and performance (Hanin, 2000). These theories laid the foundation for understanding the impact of
negative emotions on performance, particularly in stressful or competitive situations. As a result, researchers were
constrained by these dominant models, which limited their exploration of other emotions.

The consequence of these historical and theoretical factors was that emotions like anger, stress, and anxiety
received more attention in sports psychology research, while positive emotions were relatively understudied.
However, this focus on negative emotions provided valuable insights into how adverse emotional states could
impact athletic performance.

In recent years, there has been a growing recognition of the importance of positive emotions in sports psychology.
Researchers have begun to explore how positive emotions, such as happiness, excitement, and joy, can enhance
performance, motivation, and overall well-being among athletes (McCarthy, 2011). This shift in focus has
broadened our understanding of the complex interplay between emotions and sports performance, highlighting
that both negative and positive emotions play significant roles in athletes’ experiences.

The historical orientation of psychology, coupled with dominant theoretical models, has contributed to the
predominant emphasis on negative emotions in sports psychology research. However, contemporary studies are
increasingly acknowledging the relevance of positive emotions, providing a more comprehensive understanding
of how emotions influence athletic performance and psychological well-being in sports contexts.

a) Negative emotions
Negative emotion is usually an unpleasant or unhappy emotion which is evoked in individuals to express a
negative affect towards an event or person (psychologydictionary.org). Many scholars consider anger, stress and
anxiety as the prominent negative emaotions (Cerin, 2003; Cerin, Szabo, Hunt, & Williams, 2000) and dejection
is also considered as another important affective state (Jones, Lane, Uphill, & Catlin, 2005).

1) Anger and Aggression
Anger, as one of the primary emotions, is recognized as a significant precursor to aggressive behavior in the field
of psychology (Robazza & Bortoli, 2007). This intense emotional state can vary in intensity, ranging from mild
annoyance to extreme fury or rage, and it is accompanied by physiological changes in the autonomic nervous
system (Spielberger, 1991).
Furthermore, anger can be defined as a negative and phenomenological feeling state that serves as a motivational
force for actions. These actions are often directed against others and can involve behaviors intended to warn,
intimidate, control, attack, or seek retribution (Kassinove & Tafrate, 2006). It is important to note that anger is
more than just an internal emotional state; it motivates individuals to engage in specific actions.
In the domain of social psychology, aggression is generally characterized as any behavior deliberately intended
to cause harm to another individual who does not wish to be harmed (Baron & Richardson, 1994). Unlike
emotions, aggression represents external, observable behaviors rather than internal states of feeling. It is the
tangible expression of emotions like anger, driven by the desire to harm or retaliate against others.
In summary, anger is a powerful emotion that can range from mild irritation to intense rage, and it is often
accompanied by physiological changes. This emotional state serves as a motivator for actions, including
aggression, which involves behaviors aimed at causing harm to others. While anger is an internal emotional
experience, aggression is the external manifestation of this emotion through intentional harmful actions.
Understanding the relationship between anger and aggression is crucial in various fields of psychology,
particularly in the study of human behavior and its social consequences.

Theories of Anger
The most important theories of anger are discussed below.

The Recalibration Theory of Anger
The fundamental function is to solve encountered conflict in accord of the aggressor and to achieve the maximum
promising welfare from other persons by forcing / coercing them with aggression (Sell.A & Cosmides, 2009).
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Spielberger’s State-Trait Theory of Anger

The state-trait theory of anger, as proposed by Spielberger, Jacobs, Russell, and Crane in 1983, is a significant
framework for understanding anger as a complex emotional phenomenon. This theory posits that anger can be
divided into two fundamental components: state anger and trait anger.

State Anger: State anger refers to the transient and temporary experience of anger. It involves subjective feelings
of anger, which can vary in intensity and duration. For example, someone may experience a momentary feeling
of irritation when stuck in traffic, which subsides once the traffic clears. State anger is associated with
physiological reactions that increase in intensity as the subjective feelings of anger escalate. These physiological
reactions can include increased heart rate, elevated blood pressure, and heightened arousal.

Trait Anger: Trait anger, on the other hand, represents an individual’s characteristic or enduring disposition toward
anger. It is a relatively stable aspect of a person’s personality. Individuals with high trait anger are more
predisposed to experience anger across various situations, and their anger reactions tend to be more intense,
prolonged, and easily triggered compared to those with low trait anger. Essentially, individuals with high trait
anger have a greater baseline tendency to become angry and to sustain that anger over time.

The state-trait theory of anger suggests an interplay between these two components. Individuals with high trait
anger are more likely to experience state anger in response to anger-inducing situations in their environment. Their
state anger is not only more intense but also more enduring compared to individuals with low trait anger. In
contrast, those with low trait anger may experience state anger less frequently, and when they do, it is typically
less intense and shorter in duration.

This theory helps us understand that anger is a complex emotion influenced by both situational factors (state
anger) and individual differences (trait anger). It highlights that some people are inherently more prone to anger,
while others are more temperamentally even-tempered. Understanding the interplay between state and trait anger
is valuable for psychologists and researchers studying anger, as well as for individuals seeking to manage and
regulate their own anger responses.

Empirical reviews of the impact of anger on performance

The following table depicts the empirical findings of the impact of anger on performance. There are positive and
negative impacts persisting with anger on performance. Anger is considered as an unpleasant emotion (Jones,
Lane, Uphill, & Catlin, 2005).

Table 3 Empirical findings on the relationship between Anger and Performance

Relationship Findings Reference Article

Negative impact between Negative impact of anger on success (Gezelsofloo, Parsian,

anger and success Choorli, & Feizi, 2013;
Steffgen, 2017)

Positive impact of anger on  Anger experience as facilitating the sports (Ruiz & Hanin, 2011)

performance performance

Anger does not create any Anger does not create any significant differences in (Sofia & Cruz, 2017)

significant differences in Achievement performances

performances

Source: Author Developed based on Literature, 2019

The impact of anger on athletic performance is a complex and multifaceted topic, and research findings can
sometimes appear contradictory. Gezesofloo et al. (2013) and their study aimed to investigate the influence of
pre-competition anger on the self-confidence and success of volleyball players in a premier league. The findings
from this study suggested that both anger and self-confidence had a significant impact on the success of the
players. It implies that in this specific context, experiencing anger before a competition may have increased self-
confidence, which in turn contributed to better performance. This study highlights the idea that emotions like
anger can sometimes be channeled positively to enhance an athlete’s mental state and, subsequently, their
performance.

In contrast, the study conducted by Ruiz and Hanin (2011) reported that 75% of athletes perceived their anger
experiences as facilitating their performance. This suggests that some athletes believe that anger can have a
positive influence on their performance. It is important to note that this study focuses on athletes’ perceptions of
anger’s impact, and these perceptions can vary widely among individuals. What one athlete perceives as
facilitating their performance, another might see as hindering it.

These differing findings underscore the complexity of the relationship between anger and sports performance.
Several factors can contribute to this complexity, including individual differences, the specific sport being played,
and the athlete’s ability to manage and channel their emotions effectively.
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It is also worth mentioning that emotions like anger are not universally detrimental to performance. In some
situations, they might provide an athlete with a competitive edge or a burst of energy and focus. However,
excessive, or uncontrolled anger can lead to negative outcomes, such as impaired decision-making, loss of
concentration, and even aggressive behavior.

Overall, the impact of anger on sports performance is highly context-dependent and varies from athlete to athlete.
Researchers continue to explore this relationship to gain a deeper understanding of how emotions influence
athletic outcomes.

2) Stress as a negative emotion

Stress is an element of everyday life a closely related antecedent of anxiety. Stress is defined as “a considerable
imbalance between demand (physical and/or psychological) and response capability, under conditions where
failure to meet that demand has important consequences’” (McGrath, 1970). If a person feels incapable of
satisfying the demands and the prospects, it is said that the person gets stressed (Weinberg & Gould, 2007).
Accordingly, McGrath in his book pointed out that stress consisted of consistent stages; environmental demand,
perception of demand, stress response, and behavioral consequences which incorporate a cyclical effect.
(Weinberg & Gould, 2007).

Table 4: Four interrelated stages of stress

Environmental Perception Demand Stress Response Behavioral response
Demand
Demand is either How athlete see or Athlete reaction either Actual behavior of the
physical or psychological perceive such demand physically or athlete under stress.
psychologically. (Either improved or
Reaction can be fear, deteriorated
worry, and enhanced performance)

physical activation.
Source: Author developed based on (Weinberg & Gould, 2007, pp. 82-83)

Stress is a concept which is widely used in health sciences. In the evolution from physics to the behavioral
sciences, the practice of the term stress rehabilitated. It now designates as bodily processes created by conditions
of physical or psychological demands of a person (Selye, 1976). Stressors are the external factors that impose on
the body (McGrath, 1982).

Theories of Stress

There are many theories cited in organizational context and the most prominent theories which are considered
under the present study are the Systematic Stress: Selye’s General Adoption Syndrome (GAS), and the Lazarus
Theory.

Systematic Stress: Selye’s General Adoption Syndrome (GAS)

This theory is introduced by Hans Selye who is considered as the father of the stress research. This is noted as a
response-based model of stress. According to him stress is a nonspecific response demand made upon the body.
It further postulated that the body has normal level of resistance to stress (Selye, 1976). GAS process includes
three phrases where the first stage is the “initial alarm” or else the “‘shock stage”. There is an insignificant reduction
in the resistance to stress at the alarm stage. Resistance rapidly drops during the second stage which is known as
“resistance stage”. At the exhaustion stage, there arises the disease (Selye, 1976).

Psychological Stress: The Lazarus Theory

There are two concepts are dominant to whichever psychological stress theory namely appraisal and coping.
Appraisal means the assessment of the implication to the individual well-being, and coping reflects the
individuals’ made in order to manage specific demands (Lazarus R. , 1993). Lazarus stress theory has submitted
to several critical revisions (Lazarus R. , 1991). In the revised theory, stress is regarded as a relationship between
individuals and the environment they live (Lazarus R. , 1991).

The two processes which are vital mediators between the relation of the individual and the environment transaction
are coping and cognitive appraisal (Lazarus R. , 1993).

Coping is closely related to the conception of cognitive appraisal and, therefore, to the transaction between the
stress relevant person and environment.

Coping is defined as “the cognitive and behavioral efforts made to master, tolerate, or reduce external and internal
demands and conflicts among them” (Folkman & Lazarus, 1980).
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The Stress Response Curve

There is a relationship between stress and performance which is depicts from Figure 4. The curve explains
pattern of which the stress affects performance in theoretical terms.

Figure 4: Stress and performance curve/Stress response curve

<«—— Good Stress > < Distress ——>
I
I
I

Stress Management Increasing ™™ ——_

The Performance Level -

& - - Actual Petformance
FATIGUE

Exhaustion

COMFORT
ZONE
ILL-Health

mMmOZ>»Z2TDOMIOIMD

BREAKQOWN

Addapted from Nixon P, Practitioner, 1979
ARQUSAL STRESS ———>

Source: The Stress Response Curve by Nixon (1979) retrieved from www.explorable.com (Sincero, 2012)

According to the above Figure 4, when the stress increases, it leads to increased performance level. The Comfort
Zone (CZ) indicates the range of stress levels that a person can completely manage which enables good
performance stages (Sincero, 2012). The eventual level of overwhelming stress is named as burnout, which leads
to exhaustion, breakdown, or ill-health (Sincero, 2012).

Empirical reviews of the impact of stress on performance

The empirical finding relating to stress on performance mostly can be captured from organizational setting. The
main reason behind this is the usage of the questionnaires of POMS (profile of mood states- (McNair, Lorr, &
Droppleman, 1971)) and SEQ (sport emotion questionnaire- (Jones, Lane, Uphill, & Catlin, 2005)) which does
not consider stress as a negative emotion state. The present study considers stress as a negative emotional state as
per the findings of Cerin, (2019) and Cerin, Szabo, Hunt, & Williams (2000).

Table 5 Empirical findings on the relationship between stress and Performance

Findings Consistent with

High job stress leads to low job performance — (Long, Selby, & Calhoun,
Negative relationship 1980)

(organizational Domain) (Jamal, 1984);

(Leveck & Jones, 1996);
(Motowidlo, Manning, &
Pakard, 1986);

(Westman & Eden, 1996)
(Leung, Olomolaiye, Chong, &
Lam, 2005)

(Ashfag & Ramzan, 2013),
(Nyangahu & Bula, 2015)
(Kleine, Sampedro, & Melo,

2007)
High job stress leads to high job performance — (Keijsers, Schaufeli, LeBlanc,
Positive Relationship Zwerts, & Miranda, 1995)
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people with moderate stress perform better than do those with (Anderson, 1976); (Cohen,
high or low levels of stress 1980)

Excessive Stress leads to low performance in sports (Singh R. , 2017; Hamlin,
Wilkes, Elliot, Lizamore, &
Kathiravel, 2019)

Source: Author Developed based on Literature, 2019

FINDINGS AND DISCUSSIONS
The concept of performance has garnered considerable attention from researchers, prompting the need to examine
into its nuances and establish clear differentiations between behavioral actions and the outcomes that stem from
those actions. This conceptualization has been essential in understanding the multifaceted nature of performance,
where both the execution of actions and the subsequent results play pivotal roles.
Scholars recognize the significance of distinguishing between behavioral actions and the outcomes of
performance. In this regard, Campbell (1990) highlights the necessity to differentiate between the act of
performing, which emphasizes the behavior exhibited through actions, and the outcome of performance, which
encompasses the results derived from those actions. This distinction is fundamental in comprehending the
complexity of performance and its multi-dimensional impact.
In the context of organizations, the definition of performance takes on a specific focus. Campbell, McCloy,
Oppler, and Sager (1993) propose a comprehensive perspective by defining performance as the collective
embodiment of what an organization employs an individual to accomplish, and to accomplish well. This definition
underscores the organization’s expectations for its employees to not only engage in actions related to their roles
but also to achieve those actions proficiently. It aligns with the view that performance is not limited to the mere
execution of tasks but also encompasses the quality, effectiveness, and efficiency of those tasks.
Furthermore, the concept of performance extends beyond the context of action and results; it examines into the
context of judgment and evaluation. Motowidlo, Borman, and Schmit (1997) highlight that performance is not
just about carrying out tasks or achieving goals; it also encompasses the intricate processes of judgment and
evaluation. In this sense, performance involves not only engaging in actions but also subjecting those actions to
assessment and evaluation based on predefined criteria or standards. This evaluative dimension of performance is
integral in determining the effectiveness and value of an individual’s contributions within a particular context.
The multifaceted nature of performance, comprising behavioral actions, outcomes, and evaluative processes,
demonstrates its complexity in various settings. Whether in organizational contexts or other domains, performance
is characterized by a dynamic interplay between action and result, shaped by the context’s expectations and
assessment criteria.
To synthesize, the concept of performance embodies more than just the execution of actions; it encompasses the
entire journey from action to outcome, underpinned by evaluative processes. Campbell’s distinction between
action and outcome, along with the organizational definition of performance, emphasizes the need for individuals
not only to engage in actions but to excel in those actions. Motowidlo et al.’s perspective emphasizes the
evaluative lens through which performance is measured, acknowledging that it is not only about what one does
but how well one does it. This multifaceted conceptualization of performance provides a comprehensive
foundation for exploring the psychological factors influencing athletes’ performance in team events, as it
acknowledges the interplay between actions, outcomes, and evaluative processes in determining success.

CONCLUSION AND IMPLICATIONS

The concept of performance can be approached from two distinct perspectives: task performance and contextual
performance, as delineated by Borman (1997). These perspectives offer different insights into the various
dimensions of performance, shedding light on the nuanced aspects of an individual’s contributions within a
specific setting.

Task performance and contextual performance differ in their underlying assumptions. Firstly, activities related to
contextual performance tend to have similarities across various jobs, while they vary considerably between jobs
in the context of task performance. Secondly, personality traits and motivation play a pivotal role in influencing
contextual performance, whereas task performance is predominantly influenced by an individual’s ability. Lastly,
task performance is characterized by specific and prescribed role behaviors, while contextual performance grants
individuals more flexibility in their discretionary actions.

Performance assessment is typically categorized into two types: subjective and objective measures (Frederisken,
Lange, & Kiriechel, 2012). These measurement terms are commonly discussed in organizational contexts.
Subjective measures involve evaluating a company’s performance based on a scale ranging from “very poor” to
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“very good” or in comparison to competitors. On the other hand, objective measures entail quantifiable metrics
such as percentage of sales growth or profitability.

The availability of objective measures becomes limited in scenarios where employees perform multiple tasks in
dynamic environments, work collaboratively in teams, or their actions have a significant impact on the firm’s
value. In such cases, administrators often resort to subjective evaluations of employee performance (Jaworski &
Kohli, 1993). The coexistence of these two measures prompts the need to compare results obtained from both
measures for a single subject, a perspective well-explored in organizational contexts.

Research conducted on 222 business units within US corporations and 230 managers revealed an interesting
insight. The study demonstrated a positive association between subjective measures (overall performance) and
market orientation, whereas no such association was found for objective measures (market share) in the context
of market orientation and performance (Jaworski & Kohli, 1993).

In the domain of athlete performance evaluation, two distinct approaches are commonly employed: perceived
performance and performance outcome. Both methods have their proponents and detractors (Smith, 2004). Within
social and organizational psychology literature, self-report measures have garnered attention (Carron, Colman,
Wheeler, & Steevens, 2002). The debate surrounding the use of self-reported performance versus actual
performance measures continues, with some scholars advocating for the incorporation of both methodologies
(Apple, 1993).

Furthermore, the dichotomy between task and contextual performance underscores the multidimensional nature
of individual contributions. Similarly, the distinction between subjective and objective performance measures
provides insight into the challenges and intricacies of evaluating performance in diverse contexts. These concepts
have direct relevance in various domains, including organizational management and sports, as they influence how
individuals are assessed and recognized for their achievements.

Also, it is recommended that sports education management programs in China incorporate psychological training
as an integral component. Coaches and athletes should be educated about the various psychological factors, their
impact on performance, and strategies to manage them effectively.

Given the profound role of emotions in athlete performance, coaches and athletes should be trained in emotion
regulation techniques. Techniques such as mindfulness, deep breathing, and visualization can help athletes
manage their emotions and maintain optimal performance states during competitions.

Incorporating theories of emotions, such as the James-Lange theory and the Cannon-Bard theory, into sports
education can provide athletes with a deeper understanding of how emotions influence their physical and
psychological responses. This knowledge can empower athletes to interpret their emotional experiences in a
constructive manner.

Understanding the Theories of Anger, such as the Catharsis Theory and the Appraisal Theory, can aid athletes in
recognizing the sources of their anger and developing strategies to channel it positively. Coaches can foster
environments that encourage open communication about emotions like anger and provide tools to manage them
without compromising performance.

Integrating Theories of Stress, including the Transactional Model of Stress and Coping proposed by Lazarus and
Folkman, can equip athletes with a framework to perceive stressors as challenges rather than threats. Sports
education programs can teach athletes how to appraise stressors and implement effective coping strategies.

The Lazarus Theory emphasizes the significance of cognitive appraisal in shaping stress responses. Integrating
this theory into sports education can enable athletes to reframe stressors in ways that promote adaptive responses.
Coaches can guide athletes in developing positive self-talk and cognitive restructuring techniques.

Sports education management should take a holistic approach to athlete support, addressing not only physical
training but also psychological well-being. Providing access to sports psychologists and mental health
professionals can ensure that athletes have the resources they need to manage emotions, stress, and performance-
related challenges.

Recognize that athletes have unique psychological profiles and responses. Tailoring psychological training to
individual needs and preferences will be more effective in enhancing performance and well-being. Emphasize the
long-term development of psychological skills. Just like physical training, psychological skills need consistent
practice and refinement to yield significant improvements in athlete performance.

Continuously assess the effectiveness of integrated psychological training methods in sports education
management. Encourage research on the impact of psychological interventions on athlete performance to inform
evidence-based practices.

In conclusion, the integration of psychological factors and relevant theories can significantly contribute to athlete
performance and sports education management in China. By providing athletes and coaches with the tools to
understand and manage emotions, stress, and other psychological factors, China can foster a culture of well-
rounded athlete development and excellence in sports.
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