
 
 
 

 

 

1437 

Journal for Re Attach Therapy and Developmental Diversities 
eISSN: 2589-7799 
2023 August; 6 (9s2): 1437-1452 

 

https://jrtdd.com 

A Phenomenological Study on the Lived Experiences of Secondary Teachers 

in the Hybrid Classroom During the Covid-19 Crisis 

 

Dr. Myrna P. Mandigma1 

1 Informatics College - Manila 

myrnamandigma8@gmail.com 

Received: 19- June -2023 

Revised: 02- July -2023 

Accepted: 10-August-2023 

 

Abstract 

The study focused on the lived experiences of secondary teachers in a hybrid classroom during the Covid-19 crisis 

in the state of Arizona and other states in the United States of America where many schools began implementing 

hybrid classrooms. With schools redesigning instruction during that time, hybrid classrooms with students 

attending a physical school on certain days and spending a few days remotely for online learning synchronously 

became the option for continuous learning.  

Data were collected from 15 participants through one-on-one semi-structured interviews that were done either 

face-to-face or via Zoom video conferencing. This study was anchored on Husserl’s phenomenological approach. 

Coding through thematic analysis was employed to generate codes and themes. There were five themes that 

emerged as a result namely 1) Effective Virtual Learning and Purposive In-Person Classes; 2) Virtual Online 

Programs Support Hybrid Learning; 3) Challenges in Hybrid Learning Engagement; 4) Needs Assessment is 

Given Prior to Hybrid Learning; and      5) Open Opportunities to Improve Hybrid Learning. These themes led to 

the development of a framework at the secondary level of the educational system which apparently emerged from 

the different categories that were interwoven based on comparative analysis of the data. The emergent framework 

towards Improved Hybrid Learning may be proposed for schools to further improve their hybrid classroom 

implementation at the secondary level of education. In general, it may also be beneficial to school administrators, 

policymakers, educational consultants, teachers, and future researchers even beyond the pandemic, since 

technology and hybrid learning is here to stay. 

Keywords: Hybrid Classrooms, Lived Experiences, Needs Assessment, Virtual Online Programs. 

1. Introduction 

A. Background 

"Since the epidemic prevented millions of children from attending school, now is the time to improve the 

protection of the right to education by reestablishing fairer, more equal, and robust educational systems, according 

to Human Rights Watch senior education researcher Elin Martinez. Fixing systemic flaws that have long prevented 

schools from being open and welcoming to all children" should be the goal, not simply going back to how things 

were before the outbreak." 

Before the COVID-19 pandemic, the student-to-teacher ratio in the state of Arizona stood at around 23.5 for every 

teacher, which is comparatively higher than the national average of 16:1. This number may not be accurate, as the 

ratio of 23.5 takes into account special education classes, which are known to have significantly smaller class 

sizes. This number is especially alarming considering that the national classroom capacity is 68%, whereas 

Arizona schools' 23.5:1 student-to-teacher ratio is at maximum capacity [33]. 

This large student-to-teacher ratio harms education quality by restricting engagement in class, presenting a lack 

of resources for students, and preventing proper aid and attention. Through the literature, the overarching pattern 

that appeared was high student-to-teacher ratios curbed the efficacy of education. Additionally, the relatively large 

student-to-teacher ratios illustrate Arizona's education quality as lower-class sizes would enhance student 

engagement and spark more interest, rendering learning more effective as individualized instruction would be 

allowed [33]. Given the ratio's prominence, one can gauge the efficacy of schools in Arizona and identify potential 

solutions to achieve a higher quality of education. However, the COVID-19 pandemic upended daily life and 
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challenged the ability of many institutions to function. Before the pandemic, Arizona, during the 2018 - 2019 

fiscal year, spent about $7.96 billion on education, which is approximately $8,905 per student (Arizona Office of 

the Auditor General, 2020). Due to the pandemic, Arizona gained an additional 3.6 billion. 

Nevertheless, these figures were not enough when on March 2020, the pandemic affected schools and higher 

education communities all over the world [38], and the number of learners not attending schools or universities 

because of COVID-19 was soaring [36]. Covid-19 caused significant disruption to teaching and learning activities 

at all levels [39]. The education of an estimated 90% of the world's school-aged children was disrupted [37]. 

The whole educational system, from elementary to tertiary level, collapsed during the school lockdown periods 

across the globe [22]. In general, schools entered the pandemic ill-prepared to deliver remote education to all 

students equally, according to Human Rights Watch (2021). The inability of most governments to address 

prejudice and inequality in their educational systems over a prolonged period, as well as their failure to guarantee 

the availability of essential government services like reliable, affordable power for houses and easy access to the 

internet, led to the collapse. This condition forced teachers to make the transition in the way they teach from face-

to-face learning to online learning [29]. Similarly, teaching and learning at higher education institutions worldwide 

had to move online quickly [15]. Teachers are now faced with the demand to shift from the traditional to the 

modern means of instruction, known as virtual teaching [17]. During the COVID-19 pandemic, online learning 

has been vigorously pushed as a viable alternative to traditional face-to-face instruction [11]. 

Learning providers and institutions had to rethink and reorganize learning to more online and "pandemic-friendly" 

models to continue learning during a pandemic after the immediate response and the virus' peak [25]. Virtual 

learning alone cannot supplement traditional face-to-face learning mechanisms. Returning to full in-person 

learning was unlikely for some time due to the threat brought about by the COVID-19 pandemic. Hence, hybrid 

learning was a solution to keep education going. The schools started opening partially and allowed limited students 

to return in-person for a partial school day for a few days a week. The blend of the traditional educational system 

with virtual learning was fruitful, and many developed societies benefited from it [20]. 

A hybrid classroom, which combines face-to-face and virtual learning, is becoming an option for delivering 

courses in higher-level education and a subject of growing interest in academic literature [12]. Additionally, the 

hybrid classroom concept aims to reduce the number of involved people in each activity by offloading some 

groups of people online from their homes [35]. The hybrid classroom is also designed to allow virtual and physical 

attendees to interact synchronously during operating sessions at the educational system's basic level. 

The difference in student access to technology has had implications, including the widening social gap. From this 

current situation, learning about a series of variables that have made the process difficult is a must: the training of 

teachers and students in terms of their digital skills and capabilities, the role of technology, the need to make 

technologies available to learners to avoid the digital divide, and the need to adjust the role of the teacher as well 

as the conception of the teaching-learning process [2].  

As teachers have been compelled to adopt the new teaching modality, determining teachers' technological 

competence has become an interesting endeavor [17]. It is hoped that the teacher can provide interesting strategies 

and techniques in teaching virtually to foster students' motivation and performance in this pandemic situation [41]. 

Indeed, opportunities have opened for teachers at the basic education level to embrace hybrid classrooms as a new 

environment that keeps students engaged in and out of the classroom. 

The hybrid classroom, in which the learning environment includes a mix of students who are physically and 

virtually present was already implemented in post-secondary education even before the pandemic. However, this 

modality is newly implemented at the basic education level to adapt to the change in the educational system 

brought about by the COVID-19 crisis. Thus, research on hybrid classrooms needs to be improved at the secondary 

level of the educational system worldwide.  

A hybrid classroom is an intentional integration of in-person and virtual learning to provide education that 

maximize the benefits of hybrid mode of delivery to facilitate students' learning [8]. Student engagement is 

necessary for a successful learning environment. Due to the adjustment in the use of information and 

communication technologies, a hybrid approach to teaching and learning must be adapted, the nature of this 
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involvement had to change [18].. Compared with fully face-to-face or online learning environments, implementing 

hybrid classroom spaces is costly, given the spaces to make all learning options available for learners [40]. The 

pandemic exposed teachers to facilitate learning afar from the traditional classroom. Though teachers were not 

proficient enough in facilitating classes in the hybrid classroom, they were forced to adopt it at short notice to 

keep education moving despite the pandemic. 

Thus, this study employed a phenomenological framework to describe and explore the meaning of the lived 

experiences of secondary teachers in the hybrid classroom during the COVID-19 crisis. This study contributes 

significantly to the body of research on the lived experiences of secondary teachers in the hybrid classroom. 

Further, it leads to realizing the educational vision of making a learning environment that mirrors the successful 

hybrid learning system.  

B. Review of Related Literature 

Information and communication technologies have had great significance in the educational process. The 

technology-dependent learning has had relevant outcomes regarding how the classroom setting gives students 

interaction in that context and how school tasks are implemented [2]. Thus, online learning has become a new 

challenge for students and teachers in this pandemic. Students need help learning online, such as poor internet 

connection, lack of motivation, being easily distracted, and more stress due to the number of teachers' tasks [41]. 

Online learning during the pandemic requires lecturers and students to learn new things they never thought of 

before [10]. As a result of the move to online education during the COVID-19 epidemic, numerous studies have 

focused on perceived learning results and student satisfaction in this new learning environment [5]. 

Online mode learning needs mental, physical, and financial preparation to support their learning deficiency [24]. 

A specific new learning space is a synchronous hybrid or blended learning environment where on-site and remote 

students can simultaneously attend learning activities [26]. 

Technology is important, but there are many factors to take into account when creating online learning 

environments that effectively engage students [34]. An important factor to consider is how teachers will react to 

virtual instruction, especially if they are used to the traditional (face-to-face) method of instruction [17]. Similarly, 

the students had to adjust to the situation, which created learning challenges that obstructed learning progress [24]. 

Virtual learning is here to stay, and commitment, effectiveness, and empowerment of reflective practice must be 

emphasized [2]. Many issues are reported daily, such as internet connectivity, security breaches, and the conduct 

of assessments [20]. These issues are in contrast with hybrid learning, which integrates e-learning into the learning 

process and also has many advantages such as (1) students are more motivated to learn with the support of e-

learning; (2) activity and involvement students are higher because e-learning is more interactive and challenging; 

(3) ICT provides a very broad potential source of information; (4) ICT can visualize complex models so that it 

makes understanding easier; (5)ICT can perform repetitive tasks quickly and accurately (6) can display learning 

designs that are more creative, interactive and innovative; (7) the learning process can transcend time and space 

[3].  

Hybrid learning is the most effective learning model for Pranatacara lectures [13]. It allows the students to learn 

comprehensively based on their needs anytime and anywhere. The students also experienced an increase in their 

ability, as well as direct criticism, suggestions, judgments, guidance on classical learning, and feedback 

facilitation. Although the hybrid learning model has various ways in terms of its application, educators agree that 

with the developing hybrid learning model, many educators, such as the Team, will create an online environment 

for their students [3]. Although this model is relatively new, its goal is similar to other educational innovations: 

"to help teachers achieve what they strive for every day by understanding deeply and enabling every student they 

work with to achieve very high levels of educational mastery." However, the researchers said that the hybrid 

learning model has the potential to provide transformative experiences where a new model of education can 

challenge teachers to innovate and implement the best way to educate their students. 

The hybrid learning strategy is a teaching strategy to improve students' engagement and performance in traditional 

classes in a virtual learning environment [19]. Additionally, hybrid learning combines all forms, for example, 

online, live, and face-to-face (conventional) [3]. Hybrid learning can be defined as a combination of face-to-face 
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learning methods in the classroom with the material provided online. Several research results found that the hybrid 

learning model can improve students' mathematical abilities and learning outcomes [3], [6]. Additionally, learning 

designed with a hybrid learning approach can influence students' metacognitive awareness. It has advantages 

because, in addition to using a face-to-face approach, this approach also uses ICT, both mobile and non-mobile 

technology.  

The COVID-19 outbreak has made it more obvious how vulnerable the educational system is to outside threats. 

It is noted that this digital transformation of instructional delivery came with several logistical challenges and 

attitudinal modifications. Student assessment during this pandemic on how districts can legislate unbiased and 

evenhanded grading policies based on pandemic-related anxiety will negatively affect student academic 

performance. The student's academic performance might be affected by racial, economic, and resource 

differences, and the larger part, instructors need to be more effectively ready to deliver high-quality instruction 

remotely. The challenges discussed here are limited to the digital transformation of instructional operations during 

the COVID-19 pandemic [1]. Teaching online requires a different approach and a different set of skills than when 

teaching face-to-face [42]. 

The COVID-19 crisis has forced the use of this learning paradigm while adhering to the safety recommended by 

the Centers for Disease Control and Prevention's (CDC). The implementation is to meet the academic needs of 

the students amidst the pandemic and to mitigate the challenges of fully online learning. Emerging research 

indicates that the COVID-19 pandemic took a severe toll on teachers. Teachers were worried about their own 

physical and mental health and that of their students, especially high-risk students. Additionally, studies 

examining the effects of COVID-19 found that teacher rates of stress, anxiety, and depression were much greater 

than pre-COVID-19 rates.  

The evidence points to COVID-19 adversely affecting well-being and satisfaction, leading to increased burnout 

among teachers worldwide [21]. 

C. Statement of the Problem 

The hybrid classroom is newly implemented in the basic education community following the immediate response 

and peak of the COVID-19 pandemic. Due to the hybrid classroom's newness in the educational system, the actual 

experiences of secondary teachers in it are still unknown. It is vital to study the experiences of teachers currently 

involved in hybrid classrooms and teaching both in-person and virtual classes. Thus, the descriptive 

phenomenological approach was used to describe and explore the meaning of the lived experiences of the 

secondary teachers in the hybrid classroom during the COVID-19 crisis. The following questions guided this 

qualitative descriptive phenomenological study:  

1. How do secondary teachers describe their lived experiences in the hybrid classroom during the COVID-19 

crisis? 

2. What are the teacher's challenges in the implementation of hybrid model learning? 

3. What emergent framework may be proposed relative to a training development program on a hybrid model of 

learning based on the results of the study? 

D. Significance of the Study 

This study will contribute significantly to the body of research on the lived experiences of secondary teachers in 

the hybrid classroom during COVID-19 utilizing the Husserlian descriptive phenomenological approach as a 

philosophical framework in formulating the questions for investigation. The purpose of this study was to add to 

current research on teachers' lived experiences in the hybrid classroom at the secondary level of education. The 

study was conducted for current and future school administrators. Taking into account the shift from in-person or 

pure online to hybrid instruction occurring in the secondary level of basic education as well as the challenges and 

opportunities associated with this shift, it is evident that the result of this study may yield insights for the school 

administrators in supporting this model of learning. Considering how technology can impact how the students 

learn in this model is important. Therefore, as with any change to improve the hybrid classroom setting, it is 
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imperative to examine the technology used in the classroom to ensure that a supply of equipment and technology 

to facilitate learning continues.  

Also, policymakers may use the result of this study to consider the challenges that may arise in hybrid classrooms 

that need access to technology which hinders students from accessing education virtually. Moreover, the result of 

this investigation will be used by the policymaker in involving teachers who had direct experience in the hybrid 

classroom in making policy proposals on implementing hybrid classes. Policymakers may involve teachers and 

school administrators in policy-making relative to implementing hybrid classrooms at the secondary level of 

education. The involvement is for further improvement of the implementation of the hybrid classroom should it 

be necessary to implement it for continuing education, not only in times of crisis but for more advanced education.  

Furthermore, teachers lived experiences in the hybrid classroom revealed their positive and negative self-

assessments during the implementation of this learning model. This sudden switch of teaching modality burdened 

the teacher's well-being, as revealed by their negative self-assessment of implementing hybrid classes. Thus, 

policymakers may use the result of this study to ensure that the teachers are fully supported to overcome the 

challenges of lack of preparation due to a sudden shift in the teaching mode. Though this catalyzed the unification 

of teaching and technology, preparation will help teachers balance their instruction for face-to-face and virtual 

students. Additionally, educational consultants and academic coaches will gain insights from the result of this 

study in assisting teachers in the hybrid classroom. It may also be helpful to educational consultants in assisting 

teachers in planning and writing curriculum, especially at the secondary level of education. The assistance will 

positively impact the teachers in facilitating the classroom to improve instruction. Indeed, these results may foster 

an engaging experience for students attending hybrid classes using the teacher's experience in the newly 

discovered tools to supplement the lesson delivery. The engaging experience could further help students feel 

engaged in face-to-face and virtual learning when the teachers are fully equipped with the technology and 

platform.  

Moreover, for researchers, this will give an idea of future research topics related to the teachers' lived experiences 

in a hybrid classroom. Lastly, the result of this study provides substantive information in creating the proposed 

professional training framework in implementing a hybrid learning model at the secondary level of education. 

Professional training should help teachers reevaluate their skills in blending technology with traditional teaching 

practices. Reflection on teachers' lived experiences could also encompass skills in technology use but the 

emotional aspects as well as time management and coping with the stress of workloads. The training will equip 

the teachers with the skill to deal with any teaching practices that best fit a classroom scenario to continue learning 

to meet students' needs. To have a successful hybrid classroom, there should be a concerted effort of all the 

stakeholders to make the teachers prepared to embrace hybrid learning through the proper implementation of 

hybrid learning. 

E. Scope and Limitation 

This study was limited to the lived experiences of secondary teachers in hybrid classrooms during the COVID-19 

crisis, particularly teachers currently teaching in a hybrid classroom for secondary students during the pandemic 

in Arizona and other states. Therefore, the study was focused on a small sample size; the informants were later 

subjected to a semi-structured interview. Eighteen (18) teachers were then qualified as participants, but only 15 

participated. 

2. Methodology 

This section explains how this qualitative study anchored on the descriptive phenomenological approach that was 

employed during the investigation. The research method, design, participants, research instruments, data gathering 

procedure, and data analysis used are presented here. 

A. Research Design 

This study adopted a qualitative research design and used the Husserlian descriptive phenomenological approach 

to illuminate rich descriptions and explore the meaning of the lived experiences of secondary teachers in a hybrid 

classroom during the COVID-19 crisis in the USA. One of the strengths of this qualitative research approach was 
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that the participants’ behavior was recorded in natural settings with all the intricacies of the environment operating 

and for this particular study the environment of teachers teaching hybrid mode of learning delivery in the United 

States. Hence, qualitative research was particularly useful for this in-depth study of a small group of people [31]. 

The descriptive phenomenological approach, therefore, allowed the researcher to gather substantive information 

that talked about the lived experiences of this group of teachers.  

In addition, phenomenological research is strictly aimed at understanding experiences as lived. Hence, meaning-

making became essential to this phenomenological inquiry but only within the construct of experience of the 

selected participants. Phenomenological investigations done in this study allowed for a deeper exploration of the 

research questions and served as the means to gather the evidence necessary to capture both individuals’ lived 

experiences and the meaning of the phenomena of teachers teaching hybrid class in the USA. Descriptive 

phenomenology, unlike other branches of phenomenology, emphasizes human lived experiences to describe 

universal essences. Essence is a concept in phenomenological research referring to universal human constructs 

derived from a collective lived experience phenomenon. Therefore, for the researcher, phenomenology became 

the most appropriate research methodology for this study because it is all about personal experience that varies 

from participant to participant. However, the most important thing to remember in phenomenological research is 

that philosophy is just as important as techniques [21]. Thus, Husserl’s descriptive phenomenology provided the 

methodological structure to bracket the researcher’s preconceptions and biases during this research study.  

B. Participants 

This study used purposive sampling method to recruit participants. The participants in this qualitative study were 

secondary teachers teaching hybrid classes in the secondary level, 6th – 12th-grade levels in the state of Arizona 

and other states in the United States during the COVID-19 crisis. There were 15 secondary teachers interviewed 

and served as the participants of the study.  

The researcher set the criteria for the selection of the participants as follows: 1) currently teaching in the USA; 2) 

teaching in a hybrid classroom; 3) have been teaching a hybrid class for four semesters; 4) teaching 6 th to12th 

grade classes; and 5) received an honor/award in teaching career. 

Fifteen (15) participants fell within the modified criteria set by the researcher. The criteria in determining the 

participants were modified into a secondary teacher in the 6th – 12th-grade level of any subject area, teaching 

hybrid classes or had experience teaching hybrid classes for at least one semester during the COVID-19 crisis, 

currently teaching in the state of Arizona or in one of the states in the US, and teacher awardee in the field of 

teaching (optional criterion). The participants voluntarily participated in the interview session that was held at 

their most convenient time and preferred with either face-to-face or Zoom video conferencing as mode of 

interview.  

The participants in general comprises a number of hybrid teachers in the state of Arizona and few were from the 

other states of the United States of America who were all involved in the hybrid class teaching during the 

pandemic.  

All participants were engaged in the interview process. Four (4) of the participants were interviewed face-to-face 

and 11 of them were interviewed using a web-based video call via Zoom. All participants participated throughout 

the collection of data and none of them withdrew during the conduct of the study.  

C. Instrument 

During this study, the researcher developed semi-structured interview questions that consisted of 17 open-ended 

questions to gather the lived experiences of secondary teachers in the hybrid classroom during the COVID-19 

crisis. This instrument was validated by a panel of experts which consisted of three professionals with expertise 

in a related area and/or connected to the location of the subject of the study. Adapted VREP (revised 2019) [32] 

was used by the expert for validation. This instrument was used by the experts in related areas (courses taught, 

professional experience, publications, or degrees in related areas) to measure face validity, construct validity, and 

content validity of the interview questions. Basic statistics such as mean and standard deviation were employed 

to determine the validity. This instrument was utilized during the semi-structured face-to-face interview or web-
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based via Zoom that was done within a 20- to 40 minute-time allotment for each participant. The purpose of this 

semi-structured face-to-face interview was to employ the phenomenological approach to go into deeper detail on 

the lived experiences of secondary teachers in hybrid classes. Semi-structured interviews provided flexibility in 

following up for a better understanding of the phenomenon.  

D. Data Gathering Procedure 

This qualitative research anchored on Husserl’s (1859-1938) descriptive phenomenological approach in the 

qualitative study has two phases that are illustrated in Figure 1. A time frame for each phase of this study was set 

to ensure that the investigation is done within the timeline of the investigation. 

 

Figure 1. The Flow of Data Gathering 

The first phase of the data gathering focused on communication. A recruitment letter in the form of electronic 

messages was disseminated to the teachers from February to March of 2022.   

The interview process, which was the second phase of data gathering was held from April to June 2022.  The 

qualified target participants were invited to participate in a one-on-one face-to-face interview or via Zoom, 

whichever is preferred. Fifteen (15) out of 18 qualified participants participated in the live interview. Four (4) of 

them were joined face-to-face and eleven (11) were joined in a web-based video call via Zoom during the 

interview. The interview session has 20 to 40 minutes allotted to each participant in the interview. A five-minute 

follow-up interview was done with a few participants for additional information. 

E. Data Analysis 

The recorded information gathered during the interview was organized and labeled according to the participant’s 

number. The information that was audio recorded via voice memos for each participant was uploaded online and 

transcribed using otter.ai (an online tool that converts audio to text). Once the information was transcribed, 

transcripts were subjected to member checking by the participants to verify the accuracy of the data gathered 

during the interview.  

After the researcher gained an overall understanding of the data, the transcripts were organized and prepared for 

manual analysis. These were analyzed using thematic analysis. The researcher used the tabulated format in 

analyzing the organized information. A four-column table was used to document the themes generated from the 

gathered data. Figure 2 represents the coding process employed to analyze the data. 

 

Figure 2. Coding Process 

Interview 
Transcript

Open 
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3. Results and Discussion 

Table 1. Sample Coding Process Leading to Emergent Themes 

Interview Transcript Open Coding Category Themes 

I would say effective and that 

is based on the evaluations that 

they did with me. In the school 

year 2020-2021, I was one of 

the teachers who was cited in 

most of our meetings, you 

know, just because of the ease 

of use I was able to do with 

online platforms and online 

programs. 

Effective teaching 

 

 

 

 

Thankful for online 

programs 

Gratitude for Online 

Programs  

Virtual Online Programs 

Support Hybrid Learning                              

The effective teaching and being thankful for online programs that led to the emergence of the category, gratitude 

for online programs were created as an example of the initial codes leading to a particular theme which is virtual 

online programs support hybrid learning. The reduction was done by bracketing and the selective codes were 

developed. The process was employed in the original interview transcripts of all the participant's responses to the 

interview questions. 

Classroom structure was described by each participant based on their lived experiences in the hybrid classroom. 

Participant’s statements like “Students come in person on certain days. One comes on Monday, Tuesday, and 

Wednesday. The other group comes on Thursday and Friday. Students come in part of the week, and the rest of 

the week they do virtually with me. They log in to zoom with me” describes the classroom structure. Another 

participant responded, “Based on my experience, students that would come in-person in my classroom, who are 

healthy and not affected by COVID-19, and students who are at home are on zoom at the same time”.  This setting 

gives more access to a more diverse group of learners. The synchronous hybrid classrooms have been designed to 

connect both onsite and remote students during synchronous teaching [27]. The educational setting depends on 

whether students are physically present and attend the lecture face-to-face (F2F) or remotely (virtual), and on 

whether the settings is the same for all students (pure) or mixed (hybrid). Three of the participants described the 

settings of their hybrid classroom very similar. Participant 1 states “a combination of virtual and in-person 

learning occurring at one time is the setting of our classroom.” Another participants described the population 

settings in their hybrid classrooms. This is supported by the statements such as, “During my hybrid class, I have 

a few students doing in-person and the rest of the class is virtual”. This other statement that was recorded during 

the interview, “I’ve had a class that more than 50% of my students are attending in-person and only a few are 

online” describes the setting of the hybrid classroom. On the other hand, the opposite population setting in the 

hybrid classroom was also described. According to the other participants, “For our county, half of the class is in 

school, and half is home remotely. I am teaching them at the same time.” “With half of the students in class and 

half of the students virtual, so for example, if there are 20 students, 10 students are going to be online and 10 

students are in the classroom”, this clearly described the population setting in the hybrid classroom.  Few of the 

participants described the classroom settings differently. One participant responded that “Each class is different 

as to how that is made up. I’ve had classes where the majority were in school and only a small percentage were 

remote. And I’ve had the opposite, where a larger percentage was remote, and only a few are in the classroom.” 

Online learning is a generic term describing the integration of information and communications technology into 

learning and teaching both on and off campus. This method has been adopted for students who are unable to attend 

on-campus [30]. Additionally, the hybrid classroom concept aims to reduce the number of involved people in each 

activity by offloading some groups of people online from their homes [35]. The hybrid classroom is designed to 

allow online and physical attendees to interact during operating sessions.  

Scheduling classes emerged from the participant's responses. Five of the participants experienced block 

scheduling. They mentioned that their school implemented block scheduling. Recorded statements like: “We run 
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the block schedule. We got blocks A and B. Block A scheduled on Monday and Thursday while Block B is on 

Tuesday and Friday. Each block is 90 minutes. The first half of the students go to school Monday and Tuesday 

while the other half stays at home and attends class virtually. The schedule switched on Thursday and Friday. 

Our Wednesday is an asynchronous day for both blocks.” clearly described the schedule in their hybrid classroom.  

“For a schedule, those last names are from A to L, the schedule is Monday and Tuesday.  And then last names 

from M to Z, the schedule is Thursday and Friday. So basically, our Wednesday is all remote. It is our cleaning 

day following the CDC guidelines” stated by the other participant. Two of the participants expressed their 

frustrations when the block scheduling for the second semester of the school year 2020-2021 was switched to a 

regular schedule. One said, “I understand why we are in the hybrid model. And although I do think we could be a 

little bit more proactive, having students go out one day, that is on A-day, and then have students who were at 

home remotely for A-day come in for B-day made a lot more sense than just having students and teachers or 

students and parents decide whether or not their students should come.” 

Effective Virtual Learning and Purposive In-Person Classes was identified as the first theme during data analysis 

that emerged from different categories namely: Conducive Classroom Environment, Student Population in Mind, 

Strategic Scheduling, and Efficient Utilization of Technology.                       

The hybrid learning model is an innovative one that utilizes information and communication technology. This 

model was developed around 2000 and has been used in several countries: North America, England, Australia, 

universities, and training institutions. This learning model has several advantages: using learning technology such 

as computer media, iPhone, TV, video conferencing, images and sound, multimedia presentations, weblogs, and 

social media [3]. Hybrid learning is a process of acquiring knowledge and skills (learner-centered) that is 

developed with an instructional design that integrates digital (internet and mobile), printed, recorded, and 

traditional face-to-face class activities in a planned, practical pedagogical way [3]. As teachers are compelled to 

quickly adopt the new teaching modality, determining teachers’ technological competence becomes an interesting 

endeavor to take [17] It is hoped that the teacher can deliver interesting methods and techniques in teaching online 

to foster students’ motivation and performance in this pandemic situation [41].   

The students during pandemic times are more striving in remote setting. There are mentions of technology, being 

thankful for technology, in which the Technology-Gratitude category emerged. These concepts or codes were 

supported by the participants statements like: “we just use zoom because it is more student-friendly. I am very 

thankful that our school district has a lot of online programs. And I am able to use those materials to teach the 

students and one of those was IXL.” The participants, in general, expressed their thankfulness for technology on 

how they were able to use it to have a much more effective hybrid learning. Another participant expressed that 

hybrid learning is effective, saying “I would say effective and that is based on the evaluations that they did with 

me. In the school year 2020-2021, I was one of the teachers who was cited in most of our meetings, you know, 

just because of the ease of use I was able to do with online platforms and online programs.” One participant also 

spoke on how students, particularly those who study remotely, aspire towards hybrid learning with statements 

like, “I've had some students who have thrived in a remote setting. You know, I had some kids last year, and being 

in the remote setting was probably the best thing for them ever…, because they were kids who had dealt with 

being bullied in school, they had kids who had dealt with anxiety issues in school, and they got to stay home. And 

they were great remote students”… , “Kids who were remote last year pretty much have it down. Kids didn't think 

they did the majority of them. They didn't think they would do well in a remote environment. So they kind of picked 

what they thought would work. So we've seen some of those kids really step up and advocate for themselves.” 

These difficulties and limitations that students may have because of online learning have been considered in a 

number of research about its efficacy. Several studies [14], [15], [4], [23] were among those who fall under this 

category. Online learning is beneficial since it makes it easier to use tools like WhatsApp, Zoom, and Google 

Classroom. The efficiency of online learning is, however, constrained by internet access and internet package 

availability, according to. The efficiency of online learning is also influenced by the attitudes of the students. All 

stakeholders, therefore, should collaborate to address the difficulty posed by students who approach online 

learning recklessly [14]. The students should seize the chance to study, develop their social skills, and increase 

their capacity for technological adaptation lends credence to this. All these were captured through the second 

theme, Virtual Online Programs Support Hybrid Learning. 
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Other categories emerged from the participants' responses during coding analysis from the interview process like 

in the second research question, “What are the teachers' challenges in the implementation of the hybrid model of 

learning?” Challenges in Hybrid Learning Engagement was identified as the third theme during data analysis that 

emerged from Interactive Participation, Attendance Retention, Resource-Maximization, Time Management, and 

Standardized Assessment categories.  

The researcher gathered information from the participants and made “meaning” out of their responses in the 

interview when the researcher asked, “Tell me about your experience as a hybrid classroom teacher.” Participant 

3, for example, responded that “There are students who struggle doing online. So, what I did is to really chunk 

the information presented to them. Some students wanted printed materials. I did photocopy all the assignments 

and put them in a folder and had to deliver them to their houses. In that way, when we talked about the lesson, 

they know what we are talking about. They have the option to take a photo of the assignment that they have 

finished and email it to me or the parents have the option to come and drop those assignments in the office. It was 

difficult. It was really like a lot of work. I feel that I was put in a situation where I was not really ready. The good 

thing is, as weeks passed by, the administration equipped us by attending online professional development.” 

However, this is in contrast with what Participant 9 experienced in her classroom. She answered, “Classroom 

management, I like it. Students are not allowed to be close to each other. At some point, I focused my time on the 

delivery of the lesson. I maximize my skills in using technology. I maximize the use of Google Classroom.  I do 

less paperwork. Everything is in the electronic form.” When participant 2 was asked on the other hand, she stated, 

“Doing camera check for attendance…, I had some kids, and being in the remote setting was probably the best 

thing for them ever…, and Because they were kids who had dealt with being bullied in school, with anxiety issues 

and they got to stay home.” 

Student interactions such as groupings, classroom engagement, parents’ involvement, curriculum revision, 

workloads, assessment, feedback, and documentation were also shared by the participants’ as they continue to 

experience hybrid classroom during the COVID-19 pandemic crisis. Information and communication 

technologies have had great significance in this process. This technology-mediated learning has had relevant 

consequences regarding how teachers give their lessons, how students interact in that context, and how school 

tasks are implemented [2]. Thus, online learning becomes a new challenge for students and teachers in this 

pandemic situation. Students faced some difficulties in learning online such as poor internet connection, lack of 

motivation, frequent distractions, and more stress due to the teachers’ amount of tasks [41]. 

Other excerpts were found in the participants' responses like Participant 1 stated, “Because of all the challenges, 

you can really tell the students are not learning in this kind of setting. You get worksheets that are too perfect. 

Obviously, your students didn’t do it.” Participant 5, meanwhile, shared how he transitioned from traditional 

teaching to digital teaching in his hybrid classroom in assessing the students learning. He said, “I had to move 

away from the traditional methods using textbooks and hardcopies in the classroom. I had to move away from 

worksheets so I had to digitize everything. I use pear deck for formal assessments, google forms for summative 

assessments. The challenge was modifying the assessment from paper to electronic. This is the most tedious part 

of hybrid teaching.” When the interview question was asked on how do students demonstrate learning in the 

hybrid classroom, the participant answered “I try my best to have them produce original work. I use writing 

strategies like PEA (point, evidence, and analysis).” In general, research participants shared their experiences 

with the assessment in their classroom with statements like, “I’ve had some great kids who had no problem 

working in a group with somebody in a Google Meet…, no trouble juggling work…, and turning them in when it 

was due…, but I had to change the way I assess learning. I can’t monitor their devices…, and so, my assessment 

has become more classroom evidence-based.” Participant 2 responded. While Participant 7 said, “I need to make 

a follow-up after the real-time feedback was given to the students., I seem to be strict with the due dates. I also 

follow up with the parent…I try to end the lessons with a closing question like an exit ticket or even just an informal 

conversation as long as there’s a conclusion to the lesson…, and I assess students in a variety of ways like the 

live documents.” Participant 6 responded. 

The fourth theme, Needs Assessment is Given Prior to Hybrid Learning emerged because of the previously 

mentioned categories, such as Device and Gadget Allocation, Allotted Supply Generation, and Financial Support 
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Intervention. These were supported by statements such as, “The district also provided touchscreen laptops for 

everybody and one is to one wifi hotspot…”, “laptops are provided with wifi hotspots, all the buses are equipped 

with wifi, and this was the first time in the school buses…, they have a wide range of wifi…, also, the bus delivers 

breakfast and lunch…, So every single thing is provided. And then the school district gave out bags. Pretty good 

bag…, I think they are Under Armour bags…, They have school supplies and So everything is provided…, All 

they're gonna do is to study.” Participant 3 expressed how the district offered everything a student need which are 

supplies, internet, and food. Another participant mentioned that the teachers also get the support they need, 

especially in finances. As the participant said, “ask and provide support if we need them. But most of the support 

provided is the financial support for the online program or tools that we use in teaching.”  

Academic coaches, trainings for teachers, professional development, and co-teaching drop-ins are the categories 

for the last emergent theme. Open Opportunities to Improve Hybrid Learning is the last theme that emerged from 

the participants' interview transcript. They mentioned strategies that support hybrid learning as an effective mode 

of teaching in the secondary level of education. As one participant said, “for each program that they are rolling 

out, we do professional development about them…, academic coaches are always willing to help…, and we do 

lengthy training, and they would come into the classroom and we ask and provide support if we need them.” The 

participants indicated that they do professional developments that could help them improve hybrid learning. 

Coaching, training, or seminars are ways they have used to support the improvement of teaching in hybrid 

learning. Another participant supported this claim by stating that Before the beginning of the school year…, we 

always have professional development…, and Technology-wise, it is easy for me to learn what they are providing 

and use in my class the way that district wants me to use it, if it gets challenging it is where the academic coaches 

will come in and their help is really valuable.” The participant also mentioned that every beginning of the school 

year, the district offers them trainings that could help them, especially in technology. Some teachers still lack the 

skill in technology since not everyone has the liability to explore technology.  

In addition, statements like, “They upgraded our Wi-Fi system so that we didn't have connection issues. You know, 

they upgraded apps, and we got access to a lot more apps to use in order to integrate different things. So in that 

respect, technology-wise, I think we were in a good shape. Professional development really gave you some 

resources or clues as to how to do it synchronously,” helped the participant expressed how the district gave them 

support by upgrading their Wi-Fi system so they will not encounter connection issues during lessons. Co-teaching 

and drop-ins were also mentioned by the participants through statements like,“We did a lot of like, kind of co-

teaching drop-ins, like, somebody would say, Hey, I mastered this to like, I figured out how to use Flipgrid…and 

I'm gonna have them do this...So we did a lot more peer coaching kind of things, to share that information. In our 

staff meetings, the principal actually instituted more professional learning communities, I was brainstorming 

things we were still struggling with.” Peer coaching is another tool that supports enhancing hybrid learning. When 

necessary, colleagues should be encouraged and supported to succeed academically. Peer coaching is a technique 

for professional growth that has been found to boost collaboration and enhance instruction. In a private setting, 

instructors collaborate, share knowledge, and encourage and help one another to improve existing abilities, acquire 

new ones, and/or resolve issues pertaining to the classroom. Peer coaching also refers to in-class instruction 

provided by a helpful peer who assists the teacher in putting workshop skills into practice. When given a suitable 

program that ensures accountability, support, companionship, and detailed feedback over a long period of time, 

coached teachers experience noticeable beneficial changes in their habits. 

This is, therefore, extremely pertinent to the 4C idea (Communication, Critical Thinking, Collaboration, and 

Creativity) through peer coaching. The field of education, particularly instructors as members of the teaching staff 

who are directly involved, undoubtedly needs learning techniques for choosing the appropriate learning media for 

learning efficacy [7]. Aside from peer coaching, multimedia technology is becoming a necessity rather than a 

luxury. Particularly in the delivery process, where various factors connected to delivery are 1) the media aspect 

in learning plays a role as an auxiliary component, learning medium; 2) interactions with the media to learn; and 

3) utilized learning structures in various forms [9].  Hence, in terms of the vast opportunities and innovations that 

schools may have in the conduct of hybrid learning, the avenues mentioned in the previous discussion signify 

Open Opportunities to Improve Hybrid Learning categorized by Resource-Readiness, Training and Development, 

Support Systems in Place, and being Option-Oriented. 
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These were essential thoughts from the coding and thematic analysis justified from the literature as the researcher, 

during the analysis, continued to craft the categories and themes that captured the lived experiences shared by the 

participants.  

Table 2 presents a sample of the categories and themes that emerged during the process. 

Table 2. Categories and Themes 

 

Table 2 reveals the themes that emerged from the categories based on qualitative analysis wherein, through 

constant comparison from open coding, concepts were slowly grouped into their similarities, from low-level 

ordinary concepts to high-level concepts leading into themes. The findings described the participants’ lived 

experiences as they resolve the research questions asked of this study which led to five emergent themes that were 

closely intertwined into one another and holds how the participants described and resolved the main concern. The 

five major themes that emerged from thematic data analysis were 1) Effective Virtual Learning and Purposive In-

Person Classes; 2) Virtual Online Programs Support Hybrid Learning; 3) Challenges in Hybrid Learning 

Engagement; 4) Needs Assessment is Given Prior to Hybrid Learning; and 5) Open Opportunities to Improve 

Hybrid Learning. The information gathered from the interviews and the researcher’s journal, or memos revealed 

different descriptions from the participants’ lived experiences in the implementation of the hybrid model of 

learning at the secondary level of education. Teachers described the actual structure of the hybrid classroom that 

emerged from the classroom setting, students’ population, scheduling, and technology use. Teachers also 

positively and negatively assessed themselves as they characterized their role in the hybrid classroom. While 

teachers shared their experiences on how flexible they were with their roles and assessed themselves as successful, 

there were teachers who characterized themselves as unsuccessful and traditional, participants that are reluctant 

to change. According to them, there is no replacement for in-person learning and they will still choose this 

modality. Participants explained the challenges encountered by the teachers in their hybrid classrooms. All 

participants stressed their concern about the validity of the assessment they administered in the class. They made 

sense that real-time assessment and feedback support the validity of the assessment.   

The emergent framework with the five major themes is, therefore, intended for the improvement of the hybrid 

mode of delivery of learning at the secondary level of education, which was created based on the findings of the 

study. 

Indeed, hybrid mode of learning by virtue of this framework shows the needed adequate preparation mentally, 

physically, and financially to support their learning deficiency [24]. Though a specific new learning space relative 

to the emergent theme effective classes are better separated into online and in-person which is a synchronous 
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hybrid or in the literature a blended learning environment in which both on-site and remote students can 

simultaneously attend learning activities much must be done and be considered [27]. Technology, therefore, plays 

a key role but the considerations to design for an effective online learning environment that meaningfully engages 

students will always remain complex [34]. Teachers’ attitude toward virtual teaching is also an essential concern, 

especially when teachers are accustomed to the traditional approach (face-to-face) of education [17].  

Figure 3. Emergent Framework Towards an Improved Hybrid Learning 

 

The Emergent Framework Towards an Improved Hybrid Learning in Figure 3 presents the foundational 

dimensions upon which educational institutions must consider in improving the hybrid mode of learning delivery. 

The theme Effective Virtual Learning and Purposive In-Person Classes came into fruition based on the categories 

that schools must consider like a Conducive Classroom Environment, Student Population in Mind, Strategic 

Scheduling, and Efficient Utilization of Technology. The second theme, Virtual Online Programs Support Hybrid 

Learning reminds school administrators to be thankful of technology where the category Technology-Gratitude 

emerged, therefore they should maximize them in support of their online programs to help students cope remotely 

that is why in general the category Gratitude for Online Program emerged. The third theme, meanwhile, presents 

the reality of the difficulties that may arise in hybrid learning modality in terms of Interactive Participation, 

Attendance, Retention, Resource-Maximization, Time Management, and Standardized Assessment. Thus, the 

emergent theme, Challenges in Hybrid Learning Engagement emerged. The fourth theme, Needs Assessment is 

Given Prior to Hybrid Learning, on the other hand, reminds all stakeholders to prioritize and attend to the needs 

of both students and teachers in a hybrid set-up, that is why the following categories emerged like Device & 

Gadget Allocation, Allotted Supply Generation, and Financial Support Intervention. Lastly, the fifth theme 

captures the essence for schools to be dynamic in terms of the innovations that they may have in a hybrid learning 

environment. Hence, the theme Open Opportunities to Improve Hybrid Learning emerged that focuses on the 

following categories, Resource-Readiness, Training & Development, Support Systems in Place, and to be Option-

Oriented. 

In conclusion, the results yielded from the interview questions used in this study speak of the essence of the 

secondary teachers lived experiences in the hybrid classroom in the state of Arizona and other states in the United 

States of America. 

 As a result, the Emergent Framework Towards an Improved Hybrid Learning, which comprises the five major 

emergent themes is deemed necessary as an option for secondary-level teachers to consider to have an improved 

hybrid learning in class. The emergent framework also suggests that by virtue of the emergent themes, policy-

making may be anchored on these five major themes as reference for a more effective development of teacher 

skills and competencies to handle hybrid learning classes in the future.  
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4. Conclusion 

The study yielded the proposed Emergent Framework Towards an Improved Hybrid Learning which comprises 

five major emergent themes namely, 1) Effective Virtual Learning and Purposive In-Person Classes; 2) Virtual 

Online Programs Support Hybrid Learning; 3) Challenges in Hybrid Learning Engagement; 4) Needs Assessment 

is Given Prior to Hybrid Learning; and 5) Open Opportunities to Improve Hybrid Learning. 

Secondary teachers made sense of the hybrid model of learning implementation that requires long-term planning 

and preparation based on their description of the structure of the hybrid classroom.  Their gratefulness to the 

technology and online programs, and the encountered challenges that the reality of it brings, the support of the 

district to supply their needs and opportunities were also taken into consideration. The emergent framework was 

proposed for a proper development training program in the future to improve hybrid learning at the secondary 

level of education. 
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