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Abstract
Adopting an appropriate methodology for eliciting data from students learning a foreign or second language (L2) has
always been a tough task for tapping the competence of young learners’ before they lose interest in the data elicitation
tasks requires researchers to be skillful and perceptive. This work stems from the research study conducted by Kumar
(2017). It highlights the methodological procedure followed for collecting data from (L1) Korean students who were part
of the Semester Aboard program at the Department of Linguistics, University of Delhi for learning Hindi (L2) as a foreign
language from August to December 2016.
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1.1. Participants

Twenty-two students participated in the study and were covered to provide data for various tasks. Of the 22 students, 14
were basic and 8 were intermediate learners. The group division was based on a placement test as well as an oral test
conducted at the Department of Linguistics, University of Delhi (DU). The entire process of dividing students into two
groups based on their fluency level will be discussed in detail in the following section.

Of the 14 Basic students, 4 were males and 10 were females. The Intermediate group had 5 male and 3 female students.
In the case of basic students, the age range was 21 to 26 years with a mean age of 22.07 years. The standard deviation of
their age was 1.43. The age of Intermediate students ranged from 21 to 23 years with a mean age of 22.25 years and with
standard deviation of 0.88. The age range of all the students taken together is 21 to 26 years with a mean age of 22.13
years and a standard deviation of 1.24.

The time spent in India ranged from O to 76 weeks in the case of basic students and O to 34 weeks for intermediate students.
The mean duration of the stay in India was 7.57 weeks with a standard deviation of 20.03 for the former group. It was 7
weeks with a standard deviation of 11.36 for the latter group. Overall, the range of stay in India varied from 0 to 76 weeks
with a mean time of 7.36 weeks and a standard deviation of 17.08. These details regarding age and time spent in India or
exposure to L2 are summed up in the table below.

Table- 1.1: Demographics of the L2 learners

Participants  Number M F  Agein Years Weeks in India

Range Mean SD Range Mean SD
Basic 14 4 10 21-26 22.07 143 0-76 7.57  20.03
Intermediate 8 5 3 21-23 2225 0.88 0-34 7 11.36
Total 22 9 13 21-26 2213 124 0-76 736 17.08

The difference in age in the two groups, with the Basic group having a higher standard deviation in age, can be accounted
for because the Basic group has a few students referring to resume their studies after a compulsory draft service in the
army and thus having lost the basic linguistic skills of Hindi acquisition before joining the compulsory army service.

1.2. Hindi Teaching Programme
The students who volunteered their participation in the present research study came to Delhi (India) as part of an exchange

programme between Hankuk University of Foreign Studies (HUFS), Seoul, South Korea, and the Department of
Linguistics, University of Delhi, Delhi, India. The agreement signed between the two institutions allows the students from
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Korea to do a semester abroad programme which consists of four months of teaching and examination followed by an
internship in Korean companies working in the Hindi area of India or an extensive travel programme in the Hindi area.
The name of the programme is— Hindi and Indian Studies Learning Programme; which has been operational since 1993
for more than 30 years. The main agenda of promoting this partnership is to teach Hindi as a foreign language to the
students with the help of communicative strategies and enhance the communication skills of the students at large. A
specific curriculum is designed to offer a wide range of classes covering various subjects related to Indian culture and
society apart from Hindi grammar classes and oral practice. Students who provided data were part of the semester that
began on 1% September 2016 and ended on 16" December 2016. Besides learning Hindi, they had the opportunity to get
first-hand exposure to the following 12 various topics, that is, Indo-Arab relations, Indo-Iranian relations, Urdu literature,
Punjabi culture, Sanskrit, Indian music, History, Indian Constitution, Indian Society, Buddhist history, IT, Extension
education. Every day in the morning they used to have the first two classes for Hindi learning starting from 9:30 am to
10:30 am and 10:30 am to 11:30 am respectively. The medium of instruction in the morning classes was Hindi. Afternoon
classes, preceded by a 15-minute break, were focused on Indian culture and society studies. These were usually taught in
English but students were free to ask questions in English or Hindi. There was an informed break of 5-10 minutes between
these two consecutive classes if desired by the students. As per official records, the total number of classes held during
the semester was 371 but the attendance registered in the classes was as low as 50 % since some of them commenced their
travel plans as per the availability of tickets and other logistics constraints. Availing the time for as much travel in India
as possible is the motivation for the students to come for a Semester Abroad programme. Table 1.2 summarizes the time-
table and the number of classes held throughout the semester.

Table- 1.2: Structure of classes

Time Table
Class 1 2nd Break 3 4t
Timing 09:30-10:30 am 10:30-11:30 am 11:45- 12:45 pm 12:45-1:45 pm
Number of Classes
Month September October November December Total
Number 102 106 105 58 371

The inherent flexibility permissiveness for their travel plans and their absence on a couple of days affixed to weekends or
long holidays thus appear to be a crucial factor to impact the learning of some of them. This will be discussed later.

As far as the academic background of the students is concerned, most of them were in the 61 semester/3" year of their
course at their home institution, i.e., HUFS. They all belonged to either the College of Oriental Languages or the College
of International and Area Studies of the university. The specific departments they were associated with were the
Department of Hindi and the Department of Indian Studies. Apart from Hindi being their major-1 subject, they were
studying various other subjects of multidisciplinary relevance as major-2 or minor subjects. Some of them had a break in
learning due to various reasons. The complete information about educational background has been compiled in the
following table 1.3.

Table- 1.3: Academic background of students

Code Age Gender Semester/Year Subject: Major-1 Subject: Major-2 / Minor Break
(in learning in years)

KS1 21 F 6th/3rd Hindi International Economics and Law No
KS2 22 F 6th/3rd Hindi Business Administration Yes (1)
KS3 21 M 6th/3rd Indian Studies Advertising Public Relations Branding No
Ks4 21 F 6th/3rd Indian Studies International Finance No
KS5 22 F 6th/3rd Hindi Business Administration No
KS6 24 M 6th/3rd Hindi Public Administration Yes (2%)
KS7 23 M 6th/3rd Hindi Political Science and Diplomacy Yes (2)
KS8 22 F 4th/2nd Hindi Political Science and Diplomacy Yes (1)
KS9 22 F 5th/3rd Indian Studies TESOL and English Linguistics Yes (1)
KS10 21 F 4th/2nd Indian Studies Political Science and Diplomacy Yes (1)
KS11 22 F 6th/3rd Hindi International Economics and Law No
KSs12 21 F 5th/3rd Indian Studies Chinese Interpretation and Translation No
KS13 21 F 6th/3rd Hindi Political Science and Diplomacy No
KS14 26 M 6th/3rd Hindi Economics Yes (5)
KS15 23 M 6th/3rd Hindi Political Science and Diplomacy Yes (2)
KS16 23 M 6th/3rd Hindi Political Science and Diplomacy Yes (2)
KS17 23 M 6th/3rd Hindi Political Science and Diplomacy Yes (2)
KS18 23 M 6th/3rd Indian Studies Computer Science and Engineering Yes (2)
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KS19 22 M 4th/2nd Indian Studies Statistics No
KS20 21 F 6th/3rd Hindi International Economics and Law No
KS21 22 F 6th/3rd Hindi International Economics and Law No
Ks22 21 F 6th/3rd Hindi Spanish Yes (¥2)

1.3. Tasks and Materials

The collection of data for this study comprised two phases, that is, pre-administration and post-administration, as one of
the primary intentions was to notice the growth in performance or any positive shift in the acquisitions by comparing data
at two points. Pre-administration included the (a) background information questionnaire, (b) video description task, (c)
acceptability/grammaticality judgement task, (d) sentence selection task, and (e) structured elicitation. The study restricted
itself to using only two tools in the second turn, i.e., (a) paragraph writing task, and (b) acceptability/grammaticality
judgement task.

Table- 1.4: Approximate duration of the tasks

Task Approximate Duration
Pre-Administration / First Data
Background Information Questionnaire 15-20 minutes
Video Description Task 30-40 minutes
Acceptability / Grammatical Judgement Task 20-50 minutes
Sentence Selection Task 15-30 minutes
Structured Elicitation 4-6 minutes (per participant)
Post-Administration / Second Data

Paragraph Writing Task 30-35 minutes
Acceptability / Grammatical Judgement Task 30-50 minutes

As mentioned in the previous section, the classification of students into basic and intermediate learners was done based
on tests conducted by the Department of Linguistics, DU. So, in the following section, | will discuss the methodology
adopted by the department to conduct the proficiency test.

1.3.1. Proficiency Test

To ensure a better teaching environment for the students, the Department of Linguistics conducts a proficiency test every
semester to group them into different classes based on their contemporary knowledge of Hindi. The same was done for
the batch that was covered under this study. The test had five different questions and each question consisted of 5-10 items
to be answered. It was administered manually to be answered manually. The first question contained sentences that had
to be completed by filling in the blanks. The second one had some words required to be used in sentence construction.
The third question asked students to correct the wrong sentences. The fourth one required them to fill in the blanks, and
the last question required the students to write 5 full sentences in Hindi on one of the topics provided therein. Some of the
questions from the original test are shown in Table- 1.5.

Table- 1.5: Sample of Proficiency Test

Uy 9. A %Q T gl & PRy oy (Complete the sentences) :
?. T W Hifar § ER

2. T MY J@HET ?

3. Y arRd o9 v fora |

g. 3T 39 ¥ U8 9aId gfeu |
boy

gy . AU T Wsal ® arddl H gAT Be
g 3BT AT

2 e - STeg

3, & g1y

Uy 3. EIE] %Q T qr} B Blb B (Correct the following sentences) :
g, H Tpd ST T |

2. 31U e T T |

3. TS A9 W[ |
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Table- 1.6: List of nouns used in proficiency test

Devanagari IPA Meaning
1. W ghor home
2. pifear korija Korea
3. EEIRI khana food
4. R dost friend
5. LE) patra letter
6. | wmaibar | lal-kila | The Red-fort
7. g bhai brother
8. Tard soval question
9. T botftfe children
10. R4 skul school
11, ElE) tfaj tea
12. fedt hindi Hindi
13. REl seb apple
14. LIS mata mother
15. DI komra room
16. foeait dilli Delhi
17. fOar pita father

Table- 1.7: List of verbs used in proficiency test
Devanagari IPA Meaning

1. | for likhna write
2. | foe milna meet
3. ga-l put/"na ask
4. | SBTA | otft/ra logna like
5. ST dzana go
6. RClEl) khana eat
7. S{THT ana come
8. g he be

The written test was followed by an Oral test in which students were engaged in short conversations. They were asked a
few questions such that they could describe themselves in Hindi easily. The test aimed to examine the oral fluency of the
students. It lasted 5 to 10 minutes for each participant.

Students who scored below 50% in both tests were given a basic group classroom and those who scored above were
allowed to study in the intermediate classroom.

1.3.2. Pre-Administration

Many researchers raised doubts about the reliability of the results inferred from one task. To overcome the issue of
unreliability that arises specifically from the acceptability judgement task, Murphy (1997) proposed the use of a test
battery that includes more than one method for data elicitation. Her proposal has been adopted in second language
acquisition research and used successfully by researchers like Duffield and White (1999), Yuan (2001), Joo (2003), and
Ranjan (2016) to name a few.

Subsequently, to sustain the validity of the data collection methodology, | introduced four different tasks apart from the
background information questionnaire. They will be in focus in the ensuing sections. Total time spent in the pre-
administration or first data collection was around 1 month.

A separate reliability test of the instruments, namely the Acceptability / Grammaticality Judgement Task, Sentence
Selection Task, and Structures Elicitation was done with 10 native speakers before setting up the final outline of the tasks.
Two tasks, that is, sentence selection and structured elicitation suffered from methodological faults and hence their results
were not considered in the end. Still, they will be discussed in the upcoming sections to offer some direction for future
research works.

1.3.2.1. Background Information Questionnaire

The questionnaire that was used for gathering background information was not limited to asking questions like age, gender,
language proficiency group, knowledge of other languages, year/semester of their course, etc. from the subjects. It
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involved many motivation and attitude-based questions apart from some other general questions relevant to classroom
learning/teaching. These questions were introduced after bearing the results of Agnihotri & Sawhney's (1998) work in
mind. Their paper scrutinized the Tamil children’s proficiency in Hindi in Delhi in a social psychological framework and
concluded that variables like attitude towards the Hindi teacher, parental encouragement, and interest in foreign languages
have a positive role to play in acquiring Hindi. Along similar lines, some questions that were included were— do you see
any sustainable career for yourself after learning Hindi, do you actively think about what you have learned in Hindi classes,
how do you think about the people speaking Hindi, what do you think is their attitude towards you, how do you think you
learn Hindi the most, how frequently do you speak Hindi, which language do you speak outside the classroom, what was
your age when you started learning Hindi, do you find your teachers’ effort motivating enough to learn Hindi, do you
think material used for teaching in the classroom is good enough to learn Hindi etc.

The questionnaire has as many as 32 questions and students spent 15 to 20 minutes recording their choices. Analyzing the
correlation between these questions and the parameters of Hindi that are not present in Korean was the principal motivation
behind making a long questionnaire. The study primarily aimed at investigating whether assumptions like traveling across
the country or mixing up with the L2 speech community more frequently, gender, age, early age of acquisition, and
knowledge of other foreign languages do have any positive impact on acquiring morpho-syntactic rules of Hindi.

1.3.2.2. Video Description Task (VDT)

Writing tasks give a clear picture of the structures that are believed to be legitimate by L2 learners. As the writer has more
time to recover the forms in comparison to the production task. It was also expected to predict the types of constructions
learners tend to avoid by overusing or replacing certain forms. Such relevant information makes the writing tasks more
sustainable when we are looking for the influence of L1 on the interlanguage.

I selected two video clips for the video description task the students were required to do. The first clip was taken from the
Bollywood (Hindi) movie “Gol Maal” released in 1979. Students were shown the initial 9:10 minutes of the movie and
asked to describe it in their own words on the paper sheet given to them. The second clip was a Thai advertising film of
the duration about 7:45 minutes. As opposed to the first clip, it was a silent and highly emotive movie. Students took 15-
20 minutes for each task. They took more interest in the second video and thereby wrote a few extra sentences. It seemed
to be a natural psychological consequent behavior since a silent clip invariably offers more imaginative space to respond
as opposed to a language-bound clip.

Following instructions were given to them verbally before every task:

1) You can ask the Hindi word to denote any activity or thing you want to use.

2) In case of any confusion, you can use the English words also.

3) Use of offline or online dictionaries, translators, etc. is not allowed.

4) Referring to notebooks or any sort of textbook is not allowed.

5) Use only task sheets given to you to provide your views or responses.

6) Use only a pen to write or mark anything on the sheet, and avoid using a pencil and eraser.

The researcher along with a friend to assist personally monitored every test to ensure the procurement of original data and
support them whenever it was required.

1.3.2.3. Acceptability / Grammaticality Judgement Task (AJT/GJT)

The present study which examines rules related to inflectional morphology and syntax seeks to make
acceptability/grammaticality judgement task more viable as specified by White (2003: 200). She argues that while
recording their choices in grammaticality judgement task L2 learners do not have to retrieve forms themselves from their
mental lexicon as they speak. To substantiate her claim, she further draws support from the studies of lonin & Wexler
(2002) and White (2002). A former study concludes that L2 learners fail to judge non-finite forms as being fully
grammatical even though they often produce them. A later study reports that the Turkish speaker who could not supply
determiners in spontaneous production was found good at rating the same constituent in other tasks. So, one of the best
methods to tap the learner's competence is acceptability / grammatical judgements task.

As mentioned earlier, there were a total of 10 different morpho-syntactic categories of Hindi grammar analyzed in this
study. To test all those categories, the researcher compiled an AJT task containing 60 sentences. There were 3 correct and
3 incorrect tokens for each morpho-syntactic category or rule resulting in 6 tokens altogether to test one category. It was
sought to ensure that no filler or distractor crept in as there were already 54 other sentences from 9 different categories to
serve the purpose for the rest of the 6 sentences of 1 category. No context situation or short story was provided before
these items, and each of the items entailed one complete sentence as shown in Table- 1.5. Students had binary options,
i.e., ‘good’ and ‘not good’, to mark their choices. The task began with giving instructions 3 to 6 followed in VDT. It was
carried out using paper and pen. The time taken to finish the task by each participant was around 20-50 minutes. Table-
1.8 depicts the category-wise outline of AJT.
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Table- 1.8: Ten morpho-syntactic categories with correct and incorrect tokens (First Data).
A NUMBER (Abstract Noun Plural)
Category-1: Masculine (NumPIM)
HRAH Sgd AR 4w 3 | *YRJ T Sgd AR Y= & |
bharst mE bohut sare dhorm hE *bharst ME bohut Ssare d'orm he
‘India has many religions.’

Category-2: Feminine (NumPIF)
WRd H 9Ed BIedl g ¢ | *HRd H 9gd QleaT gt ¢ |
bharst m& bohut t/tuftija hoti hg *bharst M& bohut t/hottija hoti he
‘There are many holidays in India.’

B. GENDER (Grammatical- Inanimate Singular)
Category-3: Masculine (GenSgM)
TR e A Uo 981 ds ¢ | *THR faeed § U 991 U & |
homare vidjalojo m& ek bora per he *homare vidjalojo m& ek bori per he
‘There is a big tree in our school.’

Category-4: Feminine (GenSgF)
T gHN T 91 Ui § | T A PTAT 91 U1 ¢ |
sonu_homefa kali tfaj pita he *sonu_homefa Kala tfaj pita he
‘Sonu drinks black tea.’

C. ASPECT (Progressive)
Category-5: Present (AspPrPrs)
S HTT & 1Y Wl @ § | *sred] Wil b 1Y e ¢ |
bat[tfa mata ke sat" khel roha he *botftfa mata ke sat" k"elna he

‘Child is playing with mother.’

Category-6: Past (AspPrPst)
i =M &1 e &g et ot | T 2T Bl e < ot |
gita fam ko film dek" rohi thi *gita fam ko film dek"i thi
‘Gita was watching a movie in the evening.’

D. ASPECT (Perfective)
Category-7: Present (AspPfPrs)
e fpae a1 TR IAT S | *Tig fhdid a1 TR ST 8 |
mohon _kitab lene ghor goja he *mohon kitab lene ghor dzana he
‘Mohan has gone home to bring a book.’

Category-8: Past (AspPfPst)
979 1 HeT & SIE SR T4 | 9T B &l & 916 TR ST T |
vingj kol kokfa ke bad bazar goja  *vingj kol kokfa ke bad bazar dzata tha
‘Vinay went to the market after class yesterday.’

E. ERGATIVITY (Past tense, Perfective Aspect, & Transitive Verb)
Category-9: Sub.+ ve, D.O+ @ (ErgNe)
T 3 H1 9 R | T 3T &1 S U |
méne am ka dsus pija *mé am ka dsus pija
‘I drank mango juice.’
Category-10: Sub.+ vg, D.O+ ko (ErgNeKo)
Iifed A 9= B Ryam | *Tifed A s T RaamT |
mohit ne batft[d ko khilgja *mohit ne botftfo ka khilgja
‘Mohit made children play (with him).’

Selection of nouns, verbs, adjectives, and other lexical items was done after interacting with students at the beginning of
the semester and going through the writing content of their class notebooks and assignment sheets.

Table- 1.9: List of nouns used in acceptability/grammaticality judgement task (First Data)
Devanagari IPA Meaning
1. YRd bharat India
2. RIS songi:t music
3. e d"orm religion
4. RIEl thatra student
5. [CEIR vitfar thought
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Table- 1.10: List of adjectives used in acce

6. gel tutti vacation
7. 3R andera dark
8. 3{1dret avaz sound
9. [EEGIE] Kitab book
10. okl kohani story
11. | fasmem | vidjalojo school
12. g per tree
13. | Qb | postkalojo library
14. ElRIE] vajujan airplane
15. I tfaj tea
16. | w=n botftfa child
17. o1d bat, conversation
18. FACIR divar wall
19. ISl ghota horse
20. Hidl mata mother
21. el patre letter
22. RSl radza king
23. I rani gqueen
24, fer film movie
25. W ghor house
26. DET kok[a class
27. DTH kam work
28. SH am mango
29. S dzus juice
30. g seb apple
3L e bhai brother
32. ELSIR bazar market
33. B hat hand
34. | awR tosvizr picture
35. EEl kapra cloth
Devanagari IPA Meaning
1. | #3RE | koi toroh | many types
2. | ¥gd¥RI | bohut sara | too many
3. SEGl pna our
4. BURIT homara our
5. Th ek one
6. EEll bara big
7. o mera my
8. BT tfota small
9. DIl kala black
10. T gonda dirty

tability/grammaticality judgement task (First Data)

Table- 1.11: List of verbs used in acceptability/grammaticality judgement task (First Data)

Devanagari IPA Meaning
1. T he is
2. B hona be
3. CRIGIH batana tell
4, RSkl sunona hear
5. BiEl pina drink
6. AMEAT mansna obey/follow
7. clsHl daurna run
8. T[T khelna play
9. fera lik'na write
10. el padina read
11. a1 ghumna roam around
12. T dekhna see
13. I AT kor lena | do (something completely)
14. SIET dzana go
15. CARGI katna cut
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16. T drona wash
17. e khilana make play someone

1.3.2.4. Sentence Selection Task (SST)

Joo (2003) studied 59 native (L1) Korean speakers learning English as a foreign language (L2) using two test instruments,
namely picture sentence selection and sentence selection task. The findings of her paper are based on two queries. First:
Do Korean learners of English develop native-like knowledge of English locative alteration, including the narrow range
constraints that are not alike in English and Korean? Second: Does the L1 transfer impact the acquisition of the English
locative alternation (Mackey & Gass, 2012, p.38)? Joo (2003) concluded that even though L2 learners tended to struggle
with narrow-range constraints on the English locative alterations, they could handle a broad range of constraints in English
as well as Korean. Besides, the particular pattern of difficulty in learning L2 was not related to the influence of L1.

Not only are results noteworthy, but also her instruments used to collect data, especially the sentence selection task in her
research work. Therefore, this study relied on sentence selection as a third tool for data elicitation keeping the sample size
in view which had a bigger strength of low proficiency learners.

Like previous tasks, it was also done with the help of pen and paper. The task sheet contained 10 different images
corresponding to 10 different morpho-syntactic rules of Hindi. Every image was presented with 5 sentences. Out of those
5, 2 sentences were correct and the other 2 incorrect. The fifth option was there for the participant if he/she failed to decode
the image. Table- 1.9 gives a better idea of what has been just described.

Table- 1.12: Sample of sentence selection task (First Data)
a) PICAI HIGT G T |
kala ghora dour loga he
“*The black horse has started to run.

b) T UIST GBS § |

kala ghora dourta he
‘The black horse runs.’
) Il ST &S W ¢ |
kala ghora dour rokha he
“*The black horse run already.’

d) PTal UIST &1S 3BT 6 |

kala gPora dougr roha he
‘The black horse is running.’

e) aﬂ‘s‘ i :lﬁ (None of above)

1.3.2.5. Structured Elicitation (SE)

To study the acquisition of clitics in L2 Spanish, Zyzik (2006) carried out research that involved 50 native speakers of
English learning Spanish as L2. In the study, the procedure used for collection of data was different from the current trend.
Each participant was presented with a pair of pictures that characterized similar activities, but from different perspectives.
In each pair, the researcher described the first picture keeping the target verb in view, and then asked the participant to
describe the activity of the second picture. On similar lines, | designed the fourth task for pre-administration data
collection.

In the task, students were shown 10 pairs of pictures on my laptop screen. Each pair was formed concerning the
grammatical rules that are being examined in the research study. | described the first picture of each pair by keeping the
target morpho-syntactic rule in mind and soon after asked them to describe the second picture. The sentence that | produced
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for describing the first picture of each pair is termed a “source sentence” in Table- 1.10, and the one they uttered for
describing the second picture is labeled as “target sentence” in Table- 1.11.
The recording of their responses was done with a professional Sony digital voice recorder (model no. ICD-UX533).

Table- 1.13: Sample of structured elicitation—A (First Data)
- Source Sentence:

3eHTHT 3 9= B
faaman|

adjapika ne batftfo
ko khilgja

‘Teacher made
children/students play.’

Table- 1.14: Specimen of structured elicitation—B (First Data)
’ e A e Target Sentence:

é
— r
|
4

—

Structured elicitation task also suffered procedural shortcomings and its results were not included in the end. To illustrate,
| repeated the source sentence twice which in turn gave the participant enough hints to produce a similar kind of target
structure. The evidence of the task being faulty came from those target sentences which are almost similar to the source
sentences. Moreover, the ability to produce sentences showing correct agreement of gender, number, and other
grammatical categories that were seen missing in the writing task as well as AJT/GJT gave us good reasons to doubt the
sustainability of this tool.

1.3.3.Post-Administration

The total time | had at my disposal to complete the second collection of data was only the last fifteen days of their semester.
Considering the erratic availability of students in the classrooms and time constraints, the study was confined to collecting
data only from two tasks that are described in detail in the ensuing sections.

1.3.3.1. Paragraph Writing Task (PWT)

Unlike the first data, the writing task involved in the second data was not based on the video description method. The
participant students were given the following topic to write their views on as part of the activity.
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“YRd | TIPS IR T (Your four months stay in India)

The task began by giving all (i.e. 1 to 6) of the instructions, while the first activities of a collection of data. Each participant
was given 30-35 minutes to complete the paragraph. Almost every student wrote more sentences for this task perhaps
because the topic appeared general and related to them.

1.3.3.2. Acceptability / Grammaticality Judgement Task

The second AJT/GJT was different from the first one at least in one way. The number of sentences which was 60 in the
previous AJT was reduced to 50 in the second AJT. This was done specifically to regain the interest of the students in
providing data. Each category had 2 correct and 2 incorrect tokens respectively causing a total of 4 tokens to test one
category. The fifth one was created by introducing the blank in the sentence where the desired category was expected to
be filled in by L2 learners.

The task of “fill in the blank structures’ was also included as a new step to maintain the effectiveness of the tool even after
reducing the time consumption in rating the overall sentences. There was not much change in the selection of nouns, verbs,
etc. Many of them were repeated a second time as well so that learners could easily grasp the meanings and only focus on
the syntactic and morphological agreement part. Participants took 30-50 minutes to complete the task. Table- 1.12 allows
us to peep into the entire outline of the second AJT.

Table- 1.15: Ten morpho-syntactic categories with correct and incorrect tokens (Second Data)
A NUMBER (Abstract Noun-Plural)
Category-1: Masculine
SO i Ps 4 g | *STO B Y e g9 @ |
dsapan mé bh koi dhorm hE *dzapan mé& b" koi dhorm he
‘Japan has many religions.’

Category-2: Feminine
59 aY HlaT - 9gd greai o ¢ | *38 qY i1 - 9gd giear o 8 |
is vor[ sita ne bohut tftutgija li hé *is_vor[ sita ne bohut t[tuftijd li he
‘Sita has taken many leaves this year.’

B. GENDER (Grammatical: Inanimate-Singular)
Category-3: Masculine
Al ¥WIF & U U BleTUS ¢ | *Tel WA & U U6 DI U8 1 |
metro_stefn ke pas ek tfota per he  *metro stefn ke pas ek tf"oti per he
‘There is a small tree near the metro station.’
Category-4: Feminine

ue o) Wid I Wic § | *&Uh b W1 91 Ue o |
dipok ko mit"i tfaj pesond he *dipok ko mit"a tfaj pesond he
‘Dipak likes sugary tea.’
C. ASPECT (Progressive)
Category-5: Present
BIeT Sl U1 T @l 3 | e sl U G @ ¢ |
tf'ota botftfa pani pi roha he *thota botftfa pani pi rohna he

‘The young child is drinking water.’

Category-6: Past
o1 o gag .. ST /T | “faorg wdl gag AL.d1. T U |
Vidsoj kol suboh t.v. dek" roha tha  *vidsoj kol suboh t.v. dekhta tha
Vijay was watching TV yesterday morning.’

D. ASPECT (Perfective)
Category-7: Present
BT O O S TATE | *HTR U O S ST 8 |
prokal pese lene bgnk goja he *prokal pese lene bénk dzana he
‘Prakash has gone to the bank to withdraw money.’

Category-8: Past
i IR BT SPRT g |
priti fonivar ko agra g"umne
‘Prity (went) to Agra on Saturday.’
E. ERGATIVITY (Past tense, Perfective Aspect & Transitive Verb)
Category-9: Sub.+ vg, D.O+ @
3T g U |
opna mdah dhoja
‘(1/He) washed my/his face.’
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Category-10: Sub.+ ve, D.O+«o

A1 = 5l B f9omT |

*fT A =20 BT f93R |

dipak ne botftfo ko bit"aja

*dipak ne botftfo ka bithaja

‘Dipak made children sit.’

Table- 1.16: List of nouns used in acceptability/grammaticality judgement task (Second Data)

Devanagari IPA Meaning
1. GSHIGH songi:t music
2. SIEIGH dzapan Japan
3. e dhorm religion
4. [EEIR vitfar thought
5. Ty vor[ year
6. gel tfhotti vacation
7. SIS avaz sound
8. ardt dadi grandmother
9. HEH! kohani story
10. | Hel-%=AE metro-stefn | metro-station
11 g per tree
12 DET kokfa class
13. | YXore™g pustkalajo library
14 Hifar koria Korea
15. | ga1s - I8 | hovai- dsohads | airplane
16. 9 tfqj tea
17. [SEEal larka boy
18. EIG) bat conversation
19. | e fdbel lal-kila Red-fort
20. dlaR divar wall
21. T ghora horse
22. qr pani water
23, S, t.v. television
24, T pesa money
25. ECd bénk bank
26. AR samosa samosa
27. Md giit song
28. SITRT agra Agra
29. E) patra letter
30. SR dzejpur Jaipur
31. firerg mithai sweets
32. Cali Kofi coffee
33. g mah mouth/face
34. eIl monali Manali
35. | TMEILUAR Jahi-ponir Shahi-panir
36 hd phal fruit
37 CE:l batftfa child
38 Ikl log people
Table- 1.17: List of adjectives used in acceptability/grammaticality judgement task (Second Data)
Devanagari IPA Meaning

1. | dgdURT | bohut sara | too many

2. s koi many

3. N atfta good

4. BT tfota small

5. a1 mitha sweet
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EEl bara big
T%he sofed white
YRAT bhartijo Indian

it gorm hot

©|o| N o

Table- 1.18: List of verbs used in acceptability/grammaticality judgement task (Second Data)

Devanagari IPA Meaning
1. 3T ana come
2. 2 he is
3. NGl lena take
4. | gdGEHT | pesond hona like
5. RSkl sunna hear
6. AT tfolna walk
7. g pina drink
8. TRl deka see
9. AT korna do
10 gaAT ghumna roam around
11 ST dzana go
12. RCIRNGI] kta lena eat (something completely)
13. |  fer@mEm liktna write
14. T drona wash
15. ST bettna sit
16. GARGI katna cut

1.4. Conclusion

The discussion in this work provided and established a closer look at the methods used at two points in time for the

collection of data. The argument behind selecting 4 tasks for the first data collection and discarding 4 options the second

time is also discussed to bring forth the issue of real-time constraints that empirical studies have to face more often.

In a bid to make AJT more reliable, many studies first present short stories to create a context for the sentences that are

supposed to be rated for their grammaticality. For illustration, in Ranjan's (2106) work that focuses on the acquisition of

ergative case in L2 Hindi-Urdu, a short story precedes the sentences that are to be rated in the acceptability judgement

task. This effort brings more clarity to the task. However, these possibilities did not look practical due to the following

constraints imposed by the real time situation.

1) Most of the informants were low-proficiency learners.

2) A limited time was available for the elicitation task.

3) Data elicitation did not go as smoothly as it had been appearing initially. Students turned disinterested by the time they
were asked to participate in more than one data collection activity.

The same reasons can be accounted for by giving the option of a binary scale rather than a Likert scale for rating the
responses in AJT/GJTs. This was done to make the task easier and more interesting.
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